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What is Erasmus+?
Erasmus+ is the European Union's programme to support education, training, youth
and sports in Europe. It provides opportunities to over 4 million Europeans to study, train,
and gain experience abroad. The Erasmus+ programme also tackles the following topics:
reducing unemployment, especially among young people; promoting adult learning,
particularly regarding the acquisition of new skills required by the labour market;
encouraging young people to take part in European democracy; supporting innovation,
cooperation and reform; reducing early school leaving and promoting cooperation and
mobility among EU member-states.
The In-Di project is an Erasmus+ Key Action 2 project for Cooperation for Innovation and
Exchange of Good Practices.
This main aim of this Key Action is to enable organisations to work together, in order to
improve their provision for learners and to share innovative practices. Under Key Action 2,
organisations can apply for funding to work in partnership with organisations from other
participating countries. Projects funded under this Key Action focus on sharing, developing,
and spreading innovative practices in education, training, and youth provision, among
participating countries. KA2 covers the five fields of higher education, vocational education
and training (VET), schools, adult education and youth. It is important to note that target
groups and activities vary depending on the field. Key Action 2 aims to increase the positive
impact of European activities at all levels, to ensure benefits for the individuals,
organisations and countries involved in projects.
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The In-Di Project in a few Words
Overview:
The In-Di E-Handbook is a methodological and pedagogical tool for educators of
adult learners, concerning the use of drama, storytelling and video-making techniques.
This handbook is one of the outcomes of the Erasmus+ Key Action 2 Strategic Partnership
project In-Di, Intercultural Dialogue: A Holistic Approach to Drama, Storytelling and VideoMaking techniques. The In-Di project was carried out for 18 months, from September 2018
to February 2020, by five diverse and complementary partner organisations and institutions
from the United Kingdom, Italy, France, Estonia and Greece, with the aim to extend,
support, and develop educators' competences.

Main Goals:
Following the Europe 2020 Strategy of the European Commission, In-Di addresses
the priorities of adult education by supporting trainers in their acquisition of the necessary
skills to be better prepared to face the challenges of today's education.
More specifically, In-Di’s partnership intends to:
• Share best practices related to intercultural dialogue through arts and creative
disciplines
• Increase the professional development of adult educators,
• Collect and develop methods of intercultural dialogue,
• Develop and reinforce EU networks for teaching and learning,
• Enrich the network of adult education providers in the partners' countries and in
Europe
• Support the social and educational value of European cultural heritage.

Learning Outcomes:
For
18
months,
the
intercultural and multiskilled In-Di
partner organisations developed
several learning outcomes including:
• This E-handbook, consisting
in non-formal activities
involving art and creative
disciplines in the field of
adult education. Activities
have been implemented
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•

•

and tested during the short-term joint staff training events in London (UK) and
Thessaloniki (Greece).
Two Project Videos promoting In-DI outcomes and methodology
In-Di Training in London - February 2019
In-Di Training in Kordelio-Evosmos – October 2019
Two local events in each partner’s country, aiming at testing and spreading In-Di’s
methodology (see external links of the project) and outcomes.
For instance, for the 1st event organised in the UK, a group of young adults had the
opportunity to create a video on the topic “Intercultural London”. They had the
opportunity to acquire video-making skills, using different techniques and tools.
Intercultural Dialogue local workshop in London

Picture extracted from the video made in
the frame of the local workshop in
London using video making techniques
discussed in C1 (link to the video just
above).

The In-Di Project is based on the
combination of different tools and
techniques such as the triangle Storytelling, Video-Making and Drama. The combination of
these methods will not only support challenges people face in education, but also promote
the building of intercultural dialogue and intergenerational cooperation, two significant
issues in today’s Europe. It focuses on the development of high-quality social and
educational skills for trainers through the innovative approach of using arts and creativity
in adult education.
The learning outcomes of the project can be applied with any adult learners in order to
improve lifelong learning, wellbeing and stimulate creativity.
The In-Di’s International team is confident this Handbook will help users to stimulate
lifelong learning and intercultural dialogue in their Organisation, Institution, or Group and
promote the benefits of creativity, arts and culture in adult education.
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The International In-Di Partnership
Sirius Training | United Kingdom | Coordinator
Sirius Training is an organisation dedicated to professional
training, EU project management, work experience and
training for all ages, English language and British culture
courses. We organise professional development courses for
people involved in education who want to retrain and acquire
new competences for the ever-changing educational world.
http://siriustraining.org.uk/
Eesti People to People | Estonia
Eesti People to People is a non-profit organisation registered in
Estonia in 1997 and with activities since 1993 as a chapter of
People to People International NGO. People to People aims to
enhance international understanding through educational,
cultural and humanitarian activities involving the exchange of
ideas and experiences directly among peoples of different
countries and diverse cultures. http://www.ptpest.ee/
EURO-NET | Italy
Euro Net is a not for profit organisation and a member (or
associated member) of 58 international networks. EURO-NET
gives services to children, young people and adults, such as
information and project development, training courses,
cultural and artistic or sport activities, research counselling,
crisis support and prevention, e-learning, partnerships, training
courses and workshops. http://eng.synergy-net.info/
YIC -Municipality Kordelio-Evosmos |Greece
The Youth Information Center is a local public body which
operates in the framework of the Education Department of the
Municipality. The Centre aims at stimulating the local
community and promoting diversity and its wider acceptance,
and to develop Developing a European conscience into the
local Community. www.kordelio-evosmos.gr
MITRA FRANCE | France
It is an NGO established in 2015 in Nice, France, aiming at
fostering intercultural understanding and responsiveness to
social, ethnic, linguistic and cultural diversity through nonformal educational approaches. MITRA aims to develop
innovative educational approaches addressing diversity for
inclusive education and to help people to build an
understanding of the role of art and creativity in society as well
as
essential
skills
of
self-expression.
www.facebook.com/mitrafr/
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Structure and aims of the Handbook
This E-handbook has been developed with the aim to address the needs of educators
willing to promote intercultural dialogue, by providing them with methodological and
pedagogical materials. It is composed of a wide and complementary range of content
including:
• Theoretical and methodological background and descriptions related to In-Di topics;
• Exchange of best practices;
• Practical activities and instructions to be used and adapted by educators.

Target Audience
In-Di’s E-handbook is meant to be used by any stakeholder, staff, educator, trainer,
facilitator, or organisation working in the field
of adult and young adult education, who aim
to promote intercultural dialogue and
intergenerational
cooperation
through
creative means. It can be also used by anyone
who would be interested in In-Di’s topic and
activities.
Finally, In-Di can benefit all adult learners,
including people with fewer opportunities
and people with under-valued and nonPhoto by JR Goleno from FreeImages
recognised competences.

Methodology
In-Di’s handbook was developed to provide teachers and educators with best
practices to allow them to better cope with the rapid economic and social changes in
society.
The learning activities are a complementary combination of traditions and advanced
methods of storytelling, drama, and video-making teaching methods, aimed at equipping
trainers and educators with better skills to face challenges they may encounter when
building intercultural dialogue. The experiential learning inside the triangle - storytellingdrama-video making and video making-drama-storytelling - provides a holistic approach
to the educational process and brings a new synergy of methods. This approach was made
possible thanks to In-Di’s multi-skilled international team, who brought a wide range of
diverse competences together in order to obtain this learning material.
As a part of the Erasmus+ programme, the project’s outcomes (including this Handbook) are
all based on non-formal education, that can be defined as “any educational action that
takes place outside of the formal education system. Non-formal education is an integral part
of a lifelong learning concept that ensures that young people and adults acquire and
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maintain the skills, abilities and dispositions needed to adapt to a continuously changing
environment. It can be acquired on the personal initiative of each individual through
different learning activities taking place outside the formal educational system”1.

Non-formal education system and benefits2
Specific Aim

•

To increase knowledge and skills

Location of the
learning activities
Target group

•

Anywhere, a library, a school, outdoors, etc.

•
•

Any groups, mixed groups no matter their level of qualification
Any ages, no grouping according to age

Learning content

•
•

The Curriculum is always structured
The educational program is fixed according to the learners needs

Validation

•
•

Method used

•
•
•
•
•

Official Certifications
Recognition of all skills and competences including non-academic
skills
Participatory, peer learning,
Using questioning techniques instead of answering,
Encouraging different views,
Facilitator and learners considered as equals
Supportive attitude on and among learners.

1

Non Formal education, Glossary Council of Europe, European Union, https://pjp-eu.coe.int/en/web/youthpartnership/glossary
2

Anna Bellan, Hero Housing project, Conference book, 2019
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Guidelines: how to use this handbook?
It is indeed possible to read this toolkit from its beginning until its end, but it was
conceived so that users can flip through it and go to the parts which are most relevant to
their interests and professional practice.
In-Di’s handbook is divided into 3 parts:
The 1st Part, Theoretical and Methodological Background, which includes theoretical and
descriptive material, giving the reader an overview of the project’s approach. It comprises 3
chapters:
1. In-Di: A Holistic approach to adult education, which introduces the handbook and
its topics.
2. Motivation to learn for educators and adult learners, which addresses ways to
foster motivation of adult learners.
3. Concepts of socio-cultural approaches, which provides the reader with theoretical
background on this topic.
The 2nd Part, Intercultural Dialogue, Intergenerational Cooperation and Case Studies,
contains pedagogical material, including practical learning activities and good practices,
aimed at the development of creativity using the triangle drama-storytelling-video making
as the basis. Learning activities can be picked up and adapted by trainera. They represent
methods that have been tested and developed during the In-Di project’s implementation
phase, besides being used by the partner organisations in their daily practice.
1. Intercultural Dialogue offers a theoretical background on the concept of
intercultural dialogue as well as activities using non-formal educational methods.
2. Intergenerational Cooperation encompasses theoretical knowledge and learning
activities dedicated to trainers wishing to tackle the generational gap. This part is
made up of two learning activities based on non-formal methodology and aimed at
generating self-awareness concerning the facilitators’ own practices, focussing on
intergenerational stigmas and lifelong learning for trainers.
3. Case Studies: Intercultural Dialogue through Art, Creativity and Culture provides
the reader with practical examples of projects and activities that have been set up
around Europe, with the aim of fostering intercultural dialogue through creative
practices.
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The 3rd and last part is named Let’s practice: Creative tools and Activities for Trainers and
Adult Learners; it incorporates examples of good practices, i.e. instructions for running
activities involving drama, storytelling, and video-making, in order to foster intercultural
dialogue.
1. Drama and Theatrical Play as a Tool for Non-Formal Learning unfolds the process
of creating an amateur Community Theatre group.
2. Video Making Techniques explains the precise steps to take when making a video.
3. Script Development details the consecutive phases involved in the process of writing
a script.
4. The Methodology of the Storyline introduces learners to the basic principles of
writing a story.
5. Digital Storytelling Methods provides readers with an explanation of this new
practice, as well as phases of creating stories told through digital means.
6. The Clown: When Silence Speaks Louder than Words demonstrates that clown art
can be an adequate tool to foster mutual understanding and offers ways of
practicing being a clown, keeping this aim in mind.

We will ultimately conclude this handbook with a few words on the matters at hand. We
wish you a good reading!
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1ST PART: THEORETICAL &
METHODOLOGICAL
BACKGROUND
The 1st part of the handbook aims to provide In-Di’s theoretical background on which the
activities were based. This Part is divided into three Chapters, three pillars on which the InDi’s methodology was based:
• In-Di, a Holistic Approach to Adult Education
• Motivation to learn for educators and adult learners
• Concepts of socio-cultural approaches
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In-Di: A Holistic Approach to Adult
Education
“Holistic: of, concerned with, or dealing with wholes or integrated systems rather than with
their parts” - Collins Dictionary3

The Holistic Value of Art and culture in education: a way to
overcome intercultural barriers
Intercultural dialogue is an open and respectful exchange of views based on mutual
understanding between individuals and groups that have different linguistic, cultural, ethnic
and religious origins and heritage.
Intercultural dialogue has an important role to play in this regard as it offers, on the one
hand, the possibility to prevent ethnic, religious, linguistic and cultural divisions and, on
the other hand, the ability to move forward together and recognizing different identities in a
constructive and democratic way, based on shared universal values.
Dialogue between cultures is an operational strategy, a method to overcome the difficulties
or sometimes the conflict that may arise due to the different possible points of view and the
different expressive forms used.
Art, culture and creativity are a good way to create links and overcome intercultural
barriers, limits based on relational, cultural, ideological, religious and social prejudices.
Art can facilitate dialogue, promoting peace, understanding and harmony among people. It
can thus sometimes represent a free zone, a universal language that can unite people all
over the world. Recurrently, artists seem to recognize, and even perhaps immediately
understand each other, despite cultural and linguistic distances.
From this point of view, In-DI aims to foster situations of intercultural dialogue, notably
through artistic means of expression.

Holistic approach to education: why is creativity relevant in
lifelong learning?
To be able to create and maintain situations of Intercultural Dialogue, the In-Di
project – specifically with this handbook – aims at providing an overview of a Holistic
approach to Adult Education elaborated during the project development phase.
With this approach, our purpose is to combine the use of art and creativity – notably drama,
storytelling, clown shows, and video-making – and non-formal education, in the field of
3 Collins Dictionary, https://www.collinsdictionary.com/dictionary/english/holistic
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lifelong-learning, to overcome barriers to Intercultural Dialogue. This project aims at
answering some of today’s educational needs, involving intellectual, emotional, social,
physical, artistic and creative development, to improve the learners’ knowledge and
wellbeing4.
“Holistic education is a philosophy of education based on the premise that each person finds
identity, meaning, and purpose in life through connections to the community, to the natural
world, and to humanitarian values such as compassion and peace. Holistic education aims to
call forth from people an intrinsic reverence for life and a passionate love of learning.”5
(Ron Miller- Teacher and activist in innovative education)

In-Di’s Holistic approach: a contribution to lifelong learning:
In-Di’s learning activities contribute to bringing a new synergy of techniques and
pedagogy in the field of lifelong learning and allow
for the recognition of the contribution and
competences of all age-groups in society. The
holistic approach allows individuals of all ages to
better understand and plan its aspirations by
increasing
everyone’s
self-awareness
and
motivation throughout one’s life. In that way,
holistic education is part of Lifelong learning.
Lifelong learning is defined by 2 main
characteristics:
• A personal, civic, social, or employment-related
goal;
• The will to learn and improve one’s skills.

Source: Wikimedia Common,
Holistic Motivation Framework

“Lifelong learning encompasses all learning activities undertaken throughout life with the
aim of improving knowledge, skills and competences, within personal, civic, social or
employment-related perspectives. The intention or aim to learn is the critical point that
distinguishes these activities from non-learning activities, such as cultural or sporting
activities. Adult learning means the participation of adults in lifelong learning.”6
Source: Glossary Council of Europe

4

School Around us, Holistic Education, http://www.schoolaroundus.org/holisticeducation
Miller, R. (1997). What Are Schools For? Holistic Education in American Culture (3rd ed.). Brandon, VT: Holistic
Education Press.
6
Lifelong learning, Glossary, Council of Europe, https://ec.europa.eu/eurostat/statisticsexplained/index.php/Glossary:Lifelong_learning
5
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Using the triangle "Storytelling-Drama-Video making":
The triangle Storytelling-Drama-Videomaking” brings an innovative tool into adult
education, along with new creative and attractive potential outcomes. This handbook
includes a wide range of tools in a complementary curriculum, with the aim to allow for the
validation and recognition of the skills acquired in this frame. The participants involved in
the project activities made for an utterly intercultural group, as they were from different
countries, used different languages, had different cultures and fields of expertise, and
belonged to various age-groups.
The role of storytelling, drama and video making in formal, non-formal and informal
education is relevant to pursuing learning-by-doing methods, reinventing ourselves not only
as a person, but also as a group. Partners plan to learn the art to live together through
respective differences and attitudes. Storytelling as a method can describe problems and
their solutions in a way that captivates attention and encourages action. It can help project
partners collaborate better and
gain more support from others. In
addition, it is cognitively simpler
and more emotionally compelling
for audiences to hear a wellexplained story, versus sitting
through a dull presentation of
industry analysis and financial
projections.
Stories can be told verbally
but they often have more impact if
combined with visual methods.
Modern platforms such as Facebook,
Video making exercises, In-Di Facebook Page,
YouTube, and Pinterest have
Meeting in Tallin
emerged as modern-day storytelling vehicles that highlight the potency of combining verbal
and visual methods.
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Motivation to learn for educators and
adult learners.
This section will start by introducing the topic with some general considerations on
adult learning (and learners), and then will continue with some reflexions on the topic of
motivation of adult learners. Afterwards, it will go on explaining what intrinsic and extrinsic
motivation entails, and subsequently it will tackle issues such as overcoming internal
barriers to learning. Lastly, it will shed some light on the usefulness of intercultural dialogue
as a tool to foster motivation in adult learners.

General considerations on adult learning.
The American educator Malcolm Knowles (1913-1997), a pioneer in the field of adult
learning, described adult learning as a “process of self-directed inquiry.” However, it’s
necessary to keep in mind that there is no generic adult representing all adults, and it would
be a mistake to speak of the adult learner. Nevertheless, Knowles found the following
characteristics to be common to most adult learners: they are autonomous and selfdirected, they have accumulated a foundation of experiences and knowledge, they are
oriented towards their overall goal and the relevancy of learning in this frame, they are
practical and they need to be shown respect. In her publication, “An Overview of AdultLearning Processes”, Sally S. Russell explains that “compared to children, the major
differences in adult learners are in the degree of motivation, the amount of previous
experience, the level of engagement in the learning process, and how the learning is
applied.”7
Motivation on the part of adults in the frame of learning will be the main focus of this
chapter.

Motivation for Adult Learners.
Motivation is the process of encouraging people to act in order to attain the desired
objective. It also stimulates an individual to keep doing something which they have already
begun8. Sources of motivation for learning can be diverse: for social relationships, to comply
with external instructions, for social welfare, for personal advancement, to escape
boredom, or for intellectual stimulation. 9
Australian professor and expert on the matter Greg O’Brien reported in 2004 that “adults
learn best when convinced of the need for knowing the information. Often a life experience
7

Sally S. Russell, An Overview of Adult-Learning Processes. Urologic Nursing, October 2006. Available on:
https://pdfs.semanticscholar.org/ac4e/f35bccf46053af770093f010bc899ba71259.pdf?_ga=2.131384650.492
364400.1571919983-2023134787.1571919983
8
Kairos Europe Ltd, SpeakApp Training course, London, 2017. http://www.speakapp.eu/
9
Sally S. Russell, An Overview of Adult-Learning Processes. Urologic Nursing, October 2006, Idem.
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or situation stimulates the motivation to learn”. American authors Ron and Sue Zemke told
us earlier, in 1995, that “meaningful learning can be intrinsically motivating.”10

Intrinsic and extrinsic motivation.
Intrinsic and extrinsic motivation is a concept developed by Daniel Pink. The most
powerful motivation is the one coming from ourselves, namely intrinsic motivation. It is
controlled by the individual, and is built on 3 main pillars:
• Sense of what we are doing, and why it is meaningful
• Command: being aware of the level of command we develop on a task
• Autonomy: freedom of choosing the task we want to work on
Extrinsic motivation is external and linked with what the individual hopes to get in return. It
can also be compared with the desire of avoiding constraints.11

Source: Intrinsic Vs Extrinsic Motivation, Wikimedia Commons,
https://commons.wikimedia.org/wiki/File:Intrinsic_Vs_Extrinsic_Motivation.jpg

Strategies to overcome internal obstacles and achieve
successful adult learning.
There can be various obstacles to adult learning, internal as well as external; lack of
motivation constitutes one of the main internal barriers. Internal barriers to learning can
include adhesion to unconstructive narrow mindsets (for example “answers can only be

10

Sally S. Russell, An Overview of Adult-Learning Processes. Urologic Nursing, October 2006, Idem
Kairos Europe Ltd, SpeakApp Project, London, 2017. http://www.speakapp.eu/

11
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right or wrong” or relying on outdated categories) and negative attitudes and perceptions of
learning.12
• Argentinean professor Marina Falasca assured that “despite these barriers, research
has shown that adult learners of any age can learn and succeed in their pursuits if
they are afforded the opportunity, assistance and support they need.”13
• American author Stephen Lieb gives advice on creating and maintaining motivation
on the part of adult learners: “Teachers/ educators/ facilitators need to convey a
desire to connect with the learner. Providing a challenge to the learner without
causing frustration is additionally important. Above all, provide feedback and
positive reinforcement about what has been learned.”14
• Zemke and Zemke add that “Seeing progress and realizing a tangible movement
forward in the learning process may increase the patient’s motivation to learn even
more. Information will likely be remembered if the teacher provides opportunities in
the session for activities such as application exercises and discussions.”15
In order to keep their learners engaged and motivated, Australian research manager John
Cross, suggests, during a presentation16 on Lifelong Learning in Taipei, that facilitators
should:
• “Try to establish a friendly, open atmosphere that shows participants they will take
part in a positive and meaningful educational experience;
•

Adjust the level of tension to meet the level of importance of the objective. If the
material has a high level of importance, a higher level of tension/stress should be
established. Otherwise, a low to moderate level is preferred;

•

Set the degree of difficulty high enough to challenge participants, but not so high
that they become frustrated by information overload.”17

12

Marina Falasca, Barriers to adult learning: Bridging the gap, Universidad Tecnológica Nacional, Buenos Aires,
Argentina. Australian Journal of Adult Learning Volume 51, Number 3, November 2011. Available on:
https://files.eric.ed.gov/fulltext/EJ954482.pdf
13
Marina Falasca, Barriers to adult learning: Bridging the gap, 2011, Universidad Tecnológica Nacional, Buenos
Aires, Argentina. Australian Journal of Adult Learning Volume 51, Number 3, November 2011, Idem.
14
Sally S. Russell, An Overview of Adult-Learning Processes. Urologic Nursing, October 2006, Idem
15
Sally S. Russell, An Overview of Adult-Learning Processes. Urologic Nursing, October 2006, Idem
16
John Cross, APEC symposium on Life-Long Learning, 2004, Taipei. Available on
https://ala.asn.au/public/docs/report/2004-07-apec.pdf
17
Marina Falasca, Barriers to adult learning: Bridging the gap, 2011, Universidad Tecnológica Nacional, Buenos
Aires, Argentina. Australian Journal of Adult Learning Volume 51, Number 3, November 2011, Idem.
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•

Sally S. Russell reveals that “a successful strategy includes showing the adult learner
the relationship between the knowledge/skill and the expected positive
outcome.”18

•

American professor of adult education Michael W. Galbraith recommends that
“Feedback must be specific, not general. [Adults] must also see a reward for
learning … [They] must be interested in the subject [matter]. Interest is directly
related to reward. Adults must see the benefit of learning in order to motivate
themselves to learn.”19

•

To conclude, Marina Falasca declares that “adult educators will be able to ‘bridge
the gap’ as long as they provide a climate conducive to learning and view
themselves as participating in a dialogue between equals with learners.”

This equality of interlocutors in dialogue constitutes a main pillar of intercultural dialogue.
Thus, intercultural dialogue should be seen as a useful tool to foster motivation on the part
of adult learners.

Drama and theatrical play as a
tool for non-formal Learning,
Drama representation in the
Drama municipality group of
Kordelio-Evosmos

18

Sally S. Russell, An Overview of Adult-Learning Processes. Urologic Nursing, October 2006, Idem.
Marina Falasca, Barriers to adult learning: Bridging the gap, Universidad Tecnológica Nacional, Buenos Aires,
Argentina. Australian Journal of Adult Learning Volume 51, Number 3, November 2011, Idem.
19
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Concepts of socio-cultural approaches.
In the following chapter, we will address sociocultural approaches to learning and teaching, as
theorised by its founding father, the ground-breaking
developmental Soviet psychologist, Lev Vygotsky (18961934).
Lev Semyonovich Vygotsky was born in Western Russia
(present day Belarus) in 1896. He died from tuberculosis
at the age of 38, leaving many of his theories
incomplete.20

Vygotsky’s sociocultural theory.
“Every function in the child’s cultural development
appears twice: first, on the social level, and later, on the
Lev Vygotsky (1896-1934)
individual level; first, between people (interpsychological)
Source Wikipedia (Cc)
and then inside the child (intrapsychological). This applies
equally to voluntary attention, to logical memory, and to the formation of concepts. All the
higher functions originate as actual relationships between individuals. “- Lev Vygotsky, 1978
Here are a wide range of theorists that have been inspired by the concept of
Sociocultural Theory designed by Lev Vygostsky
• Dr Natalia Gajdamaschko from Simon Fraser University in Canada states in 2015 that
“Vygotsky’s sociocultural theory of human learning describes learning as a social
process and the origination of human intelligence in society or culture. The major
theme of Vygotsky’s theoretical framework is that social interaction plays a
fundamental role in the development of cognition.” 21
•

Vera John-Steiner and Holbrook Mahn have produced voluminous literature about
Vygotsky’s work. The late Vera John-Steiner was born in Budapest and arrived in the
United States after World War II, as a refugee, having been deported to a
concentration camp during the Holocaust. As a participant in the Civil Rights
movement, she met such figures as Paul Robeson, W.E.B. DuBois and Malcolm X.
She and Holbrook Mahn both became renowned internationally as some of the
pioneering and most influential interpreters of Vygotsky’s work.

20

Lev Vygotsky Biography, https://www.famouspsychologists.org/lev-vygotsky/
Natalia Gajdamaschko, Vygotsky’s sociocultural theory. Simon Fraser University, 2015, Canada. Available on:
http://www.ceebl.manchester.ac.uk/events/archive/aligningcollaborativelearning/Vygotsky.pdf
21
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•

John-Steiner and Mahn summarize socio-cultural approaches as being “based on
the concept that human activities take place in cultural contexts, are mediated by
semiotic means such as language and other symbol systems, and can be best
understood when investigated in their historical developments.” They emphasize the
“interdependence between individual and social processes in the construction of
knowledge.”22

Social interactions in learning.
•

American social anthropologist Jean Lave and Swiss educational theorist Etienne
Wenger state in 1991 that “when beginning an activity, learners depend on others
with more experience. Over time they take on increasing responsibility for their own
learning and participation in joint activity.”

•

John-Steiner and Mahn add that “contemporary research supports the socio-cultural
claim that the relationships between individuals form a basis for cognitive and
linguistic mastery. This process includes transmission, construction, transaction, and
transformation in a continuing, complex interplay.”23

Semiotic mediation of learning.
For Vygotsky, “semiotic mediation is key to all aspects of knowledge construction. Semiotic
mechanisms mediate social and individual functioning and connect the external and the
internal, the social and the individual.” Semiotic means can include languages, works of art,
writing, maps, drawings... “Other tools are increasingly recognised in socio-cultural
discourse, as they are central to the appropriation of knowledge through representational
activity by the developing individual.” 24 Thus, incorporating semiotic means such as
storytelling, theatre and video into learning activities is particularly relevant in this frame.

Advantages of using socio-cultural approaches to learning
and teaching.
In 2018, South-African professor Edmore Mutekwe explains the benefits of adopting a
sociocultural pedagogy in teaching and learning, as it “enhances effective group interaction
22

Vera John-Steiner Research interests, University of New Mexico,
https://ling.unm.edu/about/people/faculty/vera-john-steiner.html
23
Vera John-Steiner and Holbrook Mahn, Sociocultural Approaches to Learning and Development: A Vygotskian
Framework, University of New Mexico, United States, 1996.
https://people.ucsc.edu/~gwells/Files/Courses_Folder/ED%20261%20Papers/JohnSteiner%20%26%20Mahn.pdf
24
Vera John-Steiner and Holbrook Mahn, Idem, 1996
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and ultimately promotes an equity pedagogy while also catering for diversity.” 25 According
to research that Mutekwe undertook in 2013, “the socio-cultural approach to teaching and
learning has the advantage of affording virtually all learners in the classroom an opportunity
to participate in interactive learning activities since, as Vygotsky made clear, this approach
emphasises drawing from the learners' diverse socio-cultural backgrounds.” 26
Intercultural dialogue can be an effective tool to foster equality among a diverse group in a
learning activity. If the group of learners is diverse and they are all interacting with one
another as equals, then we have a situation of intercultural dialogue, which creates ideal
conditions for learning.
John-Steiner and Mahndeclare that “Vygotsky’s socio-cultural framework supports
pedagogical and research methods that honour human diversity and emphasize the
influence that social and historical contexts have on teaching and learning.” 27
It is thus necessary to uphold an “interdisciplinary methodological approach.”28 This can be
achieved using artistic semiotic means such as drama, storytelling, and video, in educative
activities.
To conclude, an overview of literature regarding Vygotsky’s socio-cultural approaches to
teaching and learning reveals the need for intercultural dialogue and the use of creative
outlets of communication to support learning activities.

25

Edmore Mutekwe, Using a Vygotskian sociocultural approach to pedagogy: Insights from some teachers in
South Africa.Journal of Education, University of KwaZulu-Natal, South Africa, 2018. Available on:
http://www.scielo.org.za/scielo.php?script=sci_arttext&pid=S2520-98682018000100005
26 Edmore Mutekwe, Using a Vygotskian sociocultural approach to pedagogy: Insights from some teachers in
South Africa.Journal of Education, University of KwaZulu-Natal, South Africa, 2018, Idem
27
Vera John-Steiner and Holbrook Mahn, Vygotsky and Sociocultural Approaches to Teaching and Learning,
University of New Mexico, United States, 2012. Available on:
https://www.researchgate.net/publication/233858620_Vygotsky_and_Sociocultural_Approaches_to_Teach
ing_and_Learning
28
Vera John-Steiner and Holbrook Mahn, Vygotsky and Sociocultural Approaches to Teaching and Learning,
University of New Mexico, United States, 2012, Idem.
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2nd Part: Intercultural
Dialogue, Intergenerational
Cooperation and Case
Studies
The 2nd part of the handbook is dedicated to In-Di’s general topics; Intercultural dialogue
and Intergenerational cooperation. It provides an overview and a general understanding of
the two concepts and their challenges. This section also contributes to improving
intercultural dialogue and intergenerational cooperation, by sharing good practices and
practical activities to be adapted by any trainer.
This part is divided in three Chapters:
• Intercultural Dialogue;
• Intergenerational Cooperation;
• Compilation of Case Studies: initiatives increasing intercultural dialogue and
intergenerational cooperation through art and culture.
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Intercultural Dialogue
Intercultural dialogue allows us to question our pre-conceived representations and
certainties/ reflect on the way we think and feel about people. But in order to put it into
practice, it is essential to understand intercultural dialogue’s ins and outs. In the first part of
the chapter, I will thus explain what intercultural dialogue is, why it is relevant today and
what the necessary conditions are for intercultural dialogue to be true and meaningful.

What is intercultural dialogue?
In the Council of Europe’s White Paper on Intercultural Dialogue, it is defined as “an
open and respectful exchange of views between individuals, groups with different ethnic,
cultural, religious and linguistic backgrounds and heritage on the basis of mutual
understanding and respect”.29
Intercultural dialogue must take place between equals, in an attempt to restore the
imbalance created by the world order.
Intercultural dialogue stems from interculturalism, which distinguishes itself from
pluriculturalism. Interculturalism describes a relationship between cultures and presupposes
interaction, whereas pluriculturalism depicts a situation, a mere juxtaposition of cultures.
Interculturalism is also different from multiculturalism, mostly in the way of perceiving
diversity; with multiculturalism diversity is seen as an inherent problem, whereas with
interculturalism it is considered as an asset for social, educational, cultural, political and
economic growth.30
Moreover, when reflecting on intercultural dialogue, cultures are to be considered as
evolving phenomena influencing one another.
The Council of Europe’s guidelines for intercultural dialogue in non-formal learning states
that despite our differences, “the common ground is the inner-readiness and openness to
deal with these differences through dialogue”. Intercultural dialogue entails “respectful
sharing of opinions, appreciation of diversity, meaningful interaction, dialogue between
equals, learning about each other, learning from one another, and social transformation”.
The point is neither to reach an agreement nor ‘finding the truth’, but to understand
different perspectives, to listen actively and respectfully and to commit to human rights and
social action.31

29

Council of Europe, White Paper on Intercultural Dialogue, “Living Together As Equals in Dignity, Strasbourg,
2008, pp. 10-11, available on
https://www.coe.int/t/dg4/intercultural/source/white%20paper_final_revised_en.pdf
30
Council of Europe, Compendium Intercultural Learning, 2012, available on
https://www.ecml.at/Portals/1/documents/CoEdocuments/2012_Compendium_Intercultural_Learning_text_en.pdf
31
Oana NestianSandu, Guidelines for intercultural dialogue in non-formal learning / education activities,
European Union and Council of Europe, YEAR; available on
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Why is intercultural dialogue relevant?
“Intercultural dialogue enables people with different perspectives and worldviews to
work and live together” 32 . It helps us “appreciate diversity while sustaining social
cohesion.”33“The ultimate purpose of this exchange is to create a cooperative and willing
environment for overcoming political and social tensions.” 34
Intercultural dialogue is a means to learn “about each other and (…) from one another. It is
an ongoing process that can contribute to social transformation, to creating a better world,
a world of equal opportunities and social justice”35.
As a matter of fact, intercultural dialogue contributes to fight racist prejudice as well as the
associated discriminations and rise of nationalist regimes. As American professor Nina L.
Dulabaum writes in her paper A Pedagogy for Global Understanding – intercultural dialogue:
from theory to practice, intercultural dialogue “offers a concrete strategy for fostering
understanding, promoting tolerance and breaking down barriers based on stereotypes and
xenophobic violence”.36
In her paper Intercultural learning in non-formal education: theoretical frameworks and
starting points, Spanish doctor in Education Sciences Susana Lafraya declares that “making
everyday life intercultural means ensuring that each culture will give the best of itself” and
that, “for this reason, intercultural dialogue in everyday life is essential to the process of
becoming a citizen.”37

https://www.academia.edu/15248880/Guidelines_for_Intercultural_Dialogue_in_NonFormal_Learning_Activities
32
OanaNestianSandu, Guidelines for intercultural dialogue in non-formal learning / education activities,
European Union and Council of Europe, YEAR; available on
https://www.academia.edu/15248880/Guidelines_for_Intercultural_Dialogue_in_NonFormal_Learning_Activities
33
Council of Europe, White Paper on Intercultural Dialogue, “Living Together As Equals in Dignity”, Strasbourg,
2008, pp. 10-11; available on
https://www.coe.int/t/dg4/intercultural/source/white%20paper_final_revised_en.pdf
34
OanaNestianSandu, Guidelines for intercultural dialogue in non-formal learning / education activities,
European Union and Council of Europe, YEAR; available on
https://www.academia.edu/15248880/Guidelines_for_Intercultural_Dialogue_in_NonFormal_Learning_Activities
35
OanaNestianSandu, Guidelines for intercultural dialogue in non-formal learning / education activities,
European Union and Council of Europe, YEAR; available on
https://www.academia.edu/15248880/Guidelines_for_Intercultural_Dialogue_in_NonFormal_Learning_Activities
36
Nina L. Dulabaum. A Pedagogy for Global Understanding – intercultural dialogue: from theory to practice;
Policy Futures in Education, Volume 9, Number 1, 2011, Center for Faculty and Teaching Excellence at
Colorado Technical University, Career Education Corporation, USA; available on:
https://journals.sagepub.com/doi/pdf/10.2304/pfie.2011.9.1.104
37
Susana Lafraya, Intercultural learning in non-formal education: theoretical frameworks and starting points,
Council of Europe Publishing, University of Seville, Spain, 2006; available on:
http://republikamladi.reactororg.webfactional.com/media/download-files/megjunarodniistrazhuvanja/9501_Intercultural_learning_Lafraya_Final.pdf
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In our times of globalisation, overpopulation and migration, the need for intercultural
dialogue is perhaps more relevant than ever, as it can lead to peaceful coexistence and
social cohesion and inclusion.

Picture extracted from the video made in
the frame of the local workshop in
London using video making techniques
discussed in C1.
https://www.youtube.com/watch?v=l_iq1Rdxo8

What is necessary for true and meaningful intercultural
dialogue?
For true intercultural dialogue to take place, certain conditions have to be met at individual
and state level.
Indeed, in order to be successful, it requires its participants to be equipped with a specific
set of knowledge, attitudes and skills:
Knowledge about:

•
•
•
•

Others people’s cultures;
one’s own cultural environment;
common stereotypes (to be able to identify them);
The potential inclination of states to create a negative image of their “enemies”, to
suit their political and economic interests38;

• “The global interconnectedness and the complex cultural, social and political context
in which we live”39 and thus of the world imbalance, as there are differences of
wealth and power, among and within all countries, which have specific and real
consequences.

38

Susana Lafraya, Idem, 2006
European Union and Council of Europe, Idem, Youth Partnership, 2014,
https://www.academia.edu/15248880/Guidelines_for_Intercultural_Dialogue_in_NonFormal_Learning_Activities
39
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Attitudes:

• Being respectful of every culture, as they are valuable and represent a significant
part of people’s identity;

• Recognising “that the values of our own culture are not the only ones, and that other
cultures also have valid contents”40;

• Eliminating negative stereotypes and changing our mindset41;
• Considering people as individual human beings – not only members of cultural
groups, neither ambassadors of their countries or their governments, nor supposed
to behave a certain way according to their cultures42;

•
•
•
•
•
•

Suspending our value judgments (good/bad – right/wrong);
Showing active respect for differences;
Being actively understanding and tolerant;
Showing empathy and solidarity;
Fighting discriminations of all kinds;
Adopting “a mindset (…) characterised by openness, curiosity and commitment, and
the absence of a desire to “win” the dialogue”43.

Skills:

• Being able to think critically on how we were taught the history of our country and
on our own identity, as it is built in opposition to others’;

•
•
•
•
•

Being able to accept conflict;
Being able to adopt other points of view (i.e. multiperspectivity);
Being able to live with insecurity and ambiguity within communication44;
Being able to question our certainties;
Being able to understand how stereotypes work;

40

Susana Lafraya, Intercultural learning in non-formal education: theoretical frameworks and starting points,
Council of Europe Publishing, University of Seville, Spain, 2006; available on:
http://republikamladi.reactororg.webfactional.com/media/download-files/megjunarodniistrazhuvanja/9501_Intercultural_learning_Lafraya_Final.pdf
41
Susana Lafraya, Idem, 2006
42European Union and Council of Europe,Guidelines for intercultural dialogue in non-formal learning /
education activities, Youth Partnership , 2014, available on
https://www.academia.edu/15248880/Guidelines_for_Intercultural_Dialogue_in_NonFormal_Learning_Activities
43Council of Europe, The concept of intercultural dialogue, available on:
https://www.coe.int/t/dg4/intercultural/concept_EN.asp
44
Council of Europe, Compendium Intercultural Learning, 2012, available on
https://www.ecml.at/Portals/1/documents/CoEdocuments/2012_Compendium_Intercultural_Learning_text_en.pdf
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• Being able to confront prejudices and discrimination45;
• Being ready “to look at both cultural similarities and differences”46.
It’s also worth bearing in mind that, for intercultural dialogue “to be meaningful, [it] needs
to go beyond solely celebrating diversity and cultural heritage”, 47and involve “creating
spaces and conditions for sincere sharing and even for challenging the values and
assumptions that shape our understanding of the world, our perceptions, our attitudes, our
behaviours as well as the established social order.” 48
Certain conditions have to be met at state level as well, according to the Council of Europe’s
WhitePaper: “the democratic governance of cultural diversity should be adapted in many
aspects; democratic citizenship and participation should be strengthened; intercultural
competences should be taught and learned; spaces for intercultural dialogue should be
created and widened; and intercultural dialogue should be taken to the international
level.”49
Intercultural dialogue consists in interactions between people from different backgrounds,
held as equals. To achieve it, participants need to be actively open-minded, curious, tolerant
and ready to challenge and even give up on their assumptions. Intercultural dialogue allows
us to achieve wishful situations, such as peaceful coexistence and social inclusion. It is part
of a life-long learning process, which can always be improved.

To conclude, it’s important to add that UNESCO notably states that “intercultural dialogue
encourages children and young people to reflect more on their lifestyles, which they can

45

European Union and Council of Europe,Idem, Youth Partnership, 2014,
https://www.academia.edu/15248880/Guidelines_for_Intercultural_Dialogue_in_NonFormal_Learning_Activities
46 Council of Europe, The concept of intercultural dialogue, available on:
https://www.coe.int/t/dg4/intercultural/concept_EN.asp
47OanaNestianSandu, Guidelines for intercultural dialogue in non-formal learning / education activities,
European Union and Council of Europe, YEAR; available on:
https://www.academia.edu/15248880/Guidelines_for_Intercultural_Dialogue_in_NonFormal_Learning_Activities
48OanaNestianSandu, Idem.
49 Council of Europe, White Paper on Intercultural Dialogue, “Living Together As Equals in Dignity”,
Strasbourg, 2008, pp. 10-11; available on
https://www.coe.int/t/dg4/intercultural/source/white%20paper_final_revised_en.pdf
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compare to those of their parents and grandparents, thereby fostering an intergenerational
dialogue as well as valuable links between the past and the present.”50

50 UNESCO associated schools, Intercultural Dialogue in Support of Quality Education, Third collection of good
practices, 2013, https://www.unesco.de/sites/default/files/201903/ups_third_collection_of_good_practices.pdf
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LET’S PRACTICE
NAME OF THE
TOOL

TYPE

TOPIC

LEARNING
OBJECTIVES

GROUP SIZE /
AGE

MATERIALS

STEP BY STEP
IMPLEMENTA
TION

Activity 1 - Time is relative: Ice breaker
Get to know each other
Exercise
Icebreaker
Simulation
Energizer
Discussion/Open Talk
Group Building
Board Game
Team Building
Info Session
Group Division
Presentation
Perception of time varies among individuals, even within homogenous
groups.
To help participants realise that people experience time in different ways.
To understand that people are very different, even within homogenous
groups.
To understand the point of adopting multiple perspectives and the need for
empathy and to put oneself in someone else’s shoes
Group: 2-50+; Age: 18+

DURATION

2-3 minutes

Chair for each participant; PowerPoint presentation (if available) so they can
read the instructions (still need to say the instructions out loud it and repeat
them if necessary, so that it is completely clear for everybody).
Process:
Each person has one chair and stands in front of it.
Participants can practice sitting on their chair with their eyes closed, while
being quiet and without falling.
All phones, watches and clocks need to be put away (Phones can be
sensitive issues for some, if people want to keep their phones there is no
problem, they can just put it on a table next to them, but face down).
Participants stand up right in front of their chairs, with their eyes closed.
When the facilitator says “go!” (or any short word of their liking), the
participants start counting 60 seconds in their minds.
Once they are done, they can sit back on their chair quietly and open their
eyes.
The activity is over when each participant is seated.
It is important that participants stay very quiet until the activity is over
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(when each person is seated).

SUGGESTIONS
FOR THE
FACILITATOR

ANNEX

SOURCES OF
KNOWLEDGE

ADDED BY

•

It is important that everybody is really quiet during the process, it’s
worth stressing it out nicely, reassuring participants on the very short
duration of the activity.

•

It could be interesting to tell the participants the order in which they
sat, without making fun of anybody (ex: “2 participants sat first, at 55
seconds, whereas 3 others sat at 1min and 20 seconds”, etc.)

•

This exercise “allows for opening up a discussion about time perception
in different cultures and even among homogeneous groups”.

Gurgen Balasanyan, Intercultural Learning and Non-Formal Education,
Graduation Paper for Master’s Degree, 2011, Gyumri State Pedagogical
Institute after M. Nalbandyan; available on:
http://www.toolfair.eu/tf6/sites/default/files/tools/2011-0929/Thesis%20all%20in%20One%20-%20Updated%20NE.pdf
Gurgen Balasanyan, Intercultural Learning and Non-Formal Education,
Graduation Paper for Master’s Degree, 2011, Gyumri State Pedagogical
Institute after M. Nalbandyan; available on
http://www.toolfair.eu/tf6/sites/default/files/tools/2011-0929/Thesis%20all%20in%20One%20-%20Updated%20NE.pdf
Adapted for IN-DI from Gurgen
Lucile Ribaut, Sirius
CREATED BY
Balasanyan, Gyumri State
Training, UK
Pedagogical Institute, Armenia

“Time is relative” Short Staff
Training Event in Thessaloniki,
October 2019
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LET’S PRACTICE

NAME OF THE
TOOL

Activity 2 - First Impressions: questioning our
pre-conceived opinions about people from
different backgrounds
Get to know each other
Icebreaker
Energizer
Group Building
Team Building
Group Division

TYPE

TOPIC

LEARNING
OBJECTIVES

GROUP SIZE /
AGE

MATERIALS

STEP BY STEP
IMPLEMENTATI
ON

Exercise
Simulation
Discussion/Open Talk
Board Game
Info Session
Presentation

Questioning our representations, pre-conceived opinions and stereotypes
“To realise how people differ in their initial impressions of others;
to explore how our past experiences colour our impressions of others;
to become more aware of how our impressions affect our behaviour
towards others;
to start a discussion on prejudice and stereotypes.”
2 hours (more or less,
Group size: 2-15 ;
depending on the size of the
DURATION
Age minimum: 18+
group and the length of the
discussion)
PowerPoint presentation for the instructions; printed stock pictures of
strangers with various backgrounds, paper, scissors, glue, pens.
Process:
• Select pictures of people who have interesting/different looks or
background; you can use magazines or a copyright-free photo bank.
Selection should be done depending on the group, the background of
the participants and the topic of the training.
You can have the same number of pictures as the number of
participants.
•

Cut out the pictures and stick each on a top of separate A4 paper. You
can draw lines under the picture which will work as suggestions for
where to write and fold the paper.
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•

Pass each paper sheet around and ask each participant to look at the
picture and write down the first impression of the person on the
picture at the bottom of the page.

•

Then fold the bottom of the paper up, to hide what they have written
and pass the sheet on to the next person. Repeat until each participant
has had all the pictures.

•

Once every participant has written their opinions under every picture,
everybody can unfold their sheets and, one after another, read out all
the impressions collected under each picture.

•

Then comes the most important part of the activity, namely the
discussion, opened up by the facilitator, focusing on:
▪ What surprises were there? Which ones?
Were the impressions different?
▪ Why? Is it linked to our background, experience, place we live in …,
what else?
▪ What feelings did participants have doing it and hearing the
results?
▪ What led us to have these feelings/opinions about these people
just from looking at their picture?
▪ Why do we have these representations?
▪ Are they helpful/ useful, anodyne/ harmless/ insignificant, harmful?
▪ How can we deal with these representations in ways that allow for
intercultural dialogue to happen?
▪ What feelings did participants have doing it and hearing the
results?

These questions are suggestions for discussion but do not hesitate to add
anything you may find relevant to the topic!
•
•
SUGGESTIONS
FOR THE
FACILITATOR

•

The facilitator will need to moderate the discussion;
There is no need to reach an agreement or consensus. Disagreements
are not a bad outcome, even wishful. Every opinion is valid and
legitimate – except when coming from a place of hatred or
discrimination.
The discussion needs to be open and free but still in a frame that is
cohesive with intercultural dialogue. While discussing, participants
and facilitator(s) need to keep in mind common values and facts, such
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•

•
•
ANNEX

SOURCES OF
KNOWLEDGE

ADDED BY

as respect, openness and tolerance, and notably the situation of
global world imbalance – there also needs to be a will to restore it/ fix
it.
The important thing is not so much the opinions that were formulated
but the way participants relate to them and reflect on them. Each
participant, as well as their opinions, should be treated with respect.
Stock
pictures
of
various
people:
www.pexels.com,
www.dreamstime.com
Differences in background can be related to: ethnicity, gender
identity, sexual orientation, religion, physical appearance (build for
example), age, disability, etc.
EXAMPLE OF PAPER – SEE PICTURES INDI

Gurgen Balasanyan, Intercultural Learning and Non-Formal Education,
Graduation Paper for Master’s Degree, 2011, Gyumri State Pedagogical
Institute after M. Nalbandyan; available on
http://www.toolfair.eu/tf6/sites/default/files/tools/2011-0929/Thesis%20all%20in%20One%20-%20Updated%20NE.pdf

Lucile Ribaut, Sirius
Training

CREATED BY

Adapted for INDI from Gurgen
Balasanyan, Gyumri State
Pedagogical Institute, Armenia

“First Impression” Short Staff
Training Event in Thessaloniki,
October 2019
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Intergenerational cooperation
What is it?
Intergenerational cooperation is part of the main challenges Europe will face in the next
years. According to the definition given by actors and stakeholders of the European Union:
“Promoting intergenerational solidarity (…) is about creating supportive economic and
social environments which naturally foster exchange and cooperation across generations in
our everyday lives and value the contribution of all age groups in society.”51
The concept of Intergenerational Cooperation highlights two main ideas that are important
to implement in general policies and in current citizen and worker practices:
• Creating a supportive environment that foster exchange, solidarity and fairness;
• Value the contribution and competences of all age groups in society.

What issues related to intergenerational cooperation is the
European Union facing today?

Figure: Increase in the share of the population aged 65 years old or over 2008 and 2018, Break in time series in
various years between 2008 and 2018 for EU-28, source Eurostat (online data code: demo_pjannind)

One of the main challenges held by Intergenerational Cooperation is to face the
unprecedented ageing of the population in Europe. In 10 years, between 2008 and 2018,
the share of people aged 65 years or over underwent an increase of 3.3% in France, of
3.1% in Greece, of 2.3% in the UK and Italy, of 2.1% in Estonia, and of more than 2.5% in the

51

Source: European Youth Forum, 30.04.2015, Press release
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whole of the European Union. In 2018, 19.9% of the European population was over 65
years old52.
European countries are facing a significant demographic change, the global ageing of the
population, that will most probably challenge their ability to create a fair and inclusive
society.
The impact of demographic changes and ageing in Europe
Challenges
The Ageing Population creating a
Generational Gap and social isolation for
the elderly
To foster communication between all age
groups
Increase dependency of a larger part of the
population
Distribution of wealth and resources:
health care system and ability to consider
all the special needs

Opportunities
People are enjoying healthier lives longer
Social commitment of the elderly, providing
family and community support and care
Great experience and a wide range of
competences gained all along their lives.
Those competences need to be recognised
and valued by society.

Benefits
Our recommendations regarding intergenerational cooperation aim at offering an
alternative to the traditional and academic education system, by involving all age-groups in
a common curriculum, through lifelong learning and non-formal education.
This tool will help trainers to create a supportive environment that fosters exchange,
solidarity and fairness and allows for wellbeing and self confidence among learners from
different generations, or between the learners and the trainers themselves.
It is necessary to encourage a mix of different generations in groups of adult learners in
order to fight against prejudice. This tool is also useful to bring trainers to reflect on their
own practice and biases.

52

Source Eurostat, Code TPS00028, 06/06/2019
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LET’S PRACTICE
NAME OF THE
TOOL

TYPE

TOPIC

Activity 1 -Spot intergenerational stigma and
prejudices
Get to know each other
Exercise
Icebreaker
Simulation
Energizer
Discussion/Open Talk
Group Building
Board Game
Team Building
Info Session
Group Division
Presentation
Non formal education and lifelong learning workshop
Objectives
As seen above, intergenerational cooperation contributes to foster a
supportive environment that encourages exchange, solidarity and fairness to
better learn. The activity below aims to encourage trainers to reflect on their
own prejudices.

LEARNING
OBJECTIVES

Target Group
The following activity is intended for any group of trainers, facilitators and
teachers who are interested in preventing the generational gap and stigmas
in their groups, among learners or between trainers and learners.
This activity can be adapted to any other topic.
Learning Outcomes:
To encourage trainers to reflect on their own prejudices
To create a safe intergenerational environment
To improve wellbeing and confidence among learners and trainers

GROUP SIZE /
AGE

4-15, age 18+

MATERIALS

Flipchart or A3 papers for each groups / Colour Pens

DURATION

45min-1h15min

Page | 39

ACTIVITY
Task 1 - Spot the Stigmas
Participants are in pairs/groups of three, each one has to identify three
prejudices about generational differences/ gap.
Task 2 - Action plans
Once they have identified stigmas, ask participants to think of solutions to
prevent these prejudices and to spread the word to their groups and
colleagues, i.e. what they could concretely set up in their groups or at their
workplace to raise awareness on the generational gap and prevent the
stigma.
STEP BY STEP
IMPLEMENTA
TION

Task 3 – Debriefing
Ask each group to present what they have found out, encourage discussion
and help them expressing and sharing their point-of-view. Let’s have a chat!
The debriefing is the most significant part of the activity. The learning
process starts when people start planning solutions. Sharing one’s
knowledge and experience allows participants to learn about one another,
and from one another, at the same time, using one’s own personal
experience.

Example of presentation
Stigmas
1:
2:
3:

How can we prevent it?
1:
2:
3:

•

While the participants are working, the facilitator needs to be active,
going around and listening to their ideas;

•

If they do not know how to start, encourage them to share knowledge
gained from previous experience, giving practical examples they could
concretely meet in their own life;

SUGGESTIONS
FOR THE
•
FACILITATOR

•

To make this activity more interactive, you can ask participants to give
the list of stigmas they have found to another group, which will be in
charge of figuring out how to prevent them;
If the group is small you can also start with the whole group, and reflect
and come up with solutions together.
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•

ANNEX

SOURCES OF
KNOWLEDGE

ADDED BY

Use all knowledge available. You can involve participants in the teaching
process. You can ask young people to teach older learners what they
know, such as basic digital skills, and vice-versa. It will help fostering
communication, cooperation, and valuing all competences different age
group bring to society
Hero Curriculum: housing an educational European road toward civil rights,
Erasmus+ project, Module 4. Unit 5. LIFELONG LEARNING – information on
the services and mental health training, Erasmus+ project, 2019, p126
URL: http://www.housing-project.eu/download/curriculum-UK.pdf
This activity is adapted from Hero Housing project Curriculum, a project
aiming at improving Housing solutions for people with mental health issues.
Website: http://www.housing-project.eu/index.php/en/
Project Outcomes: Hero Housing Curriculum, http://www.housingproject.eu/download/curriculum-UK.pdf

Felix Do Nascimento,
Sirius Training (UK)

CREATED BY

Adapted for IN-DI from Hero
Housing project (housingproject.eu)
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LET’S PRACTICE
NAME OF
THE TOOL

TYPE

TOPIC

Activity 2 – Trainers’ lifelong learning
Get to know each other
Icebreaker
Energizer
Group Building
Team Building
Group Division

Exercise
Simulation
Discussion/Open Talk
Board Game
Info Session
Presentation

Non-formal education and lifelong learning workshop
Objectives
The activity bellow aims to recognise the contribution of all age groups in
the society by encouraging the trainers to be more reflexive on their own
practices with people from different generations.

LEARNING
OBJECTIVES

Target Group
The following activity is intended for any group of trainers, facilitators, and
teachers.
This activity can be adapted to any other topic.
Learning Outcomes
To raise awareness on the benefits of lifelong learning, in order to value
everybody’s competences; including the competences of low-skilled people
and people with non-academic skills;
To Promote adult education for trainers as well as adult learners, to improve
the wider understanding of contributions of all age-groups in society;
To bringing trainers to share their knowledge and learn from each other
through peer to peer learning and discussion.

GROUP SIZE
/ AGE

4-15, age 18+

MATERIALS

Flipchart or A3 papers for each group / Coloured Pens / post-it / or digital
mind map tool

DURATION

45min-1h15min
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ACTIVITY
Task 1 – The main challenges as a trainer
In one group or several small groups, bring participants to discuss together
what is/were their main challenge and barriers in their career as a trainer,
facilitator, teacher, or youth worker.
Task 2 – The skills developed to face this challenge
Once they have identified at least one challenge, ask them to think about
the skills they had to develop to overcome the situation.

STEP BY
STEP
IMPLEMENT
ATION

Task 3 – Presentation and debriefing
Then, ask participants if they think these skills can be applied when working
with different generations or when you face an intergenerational situation,
and how.
Let them present what they have found out to the whole group and
encourage them to give practical examples that can be based on their
personal or work experience.
Mind map template for the participants:

SUGGESTION
S FOR THE
FACILITATOR

•

To make this activity more interactive you can ask each group to
create a mind map of the one or several challenge(s) or barrier(s)
they have found, what they came up with to face these barriers and
how it can be applied in intergenerational situations.

•

Participant can also work in peers so it will be easier to share about
personal barriers

•

The learning process starts while participants share their experience
creating self-reflexion and exchange of practices
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ANNEX

•

At the end, recapitulate what the group said and ensure that the
importance of regular monitoring activities and supervision has been
mentioned.

•

Hero Curriculum: housing an educational European road toward civil
rights, Erasmus+ project, Module 2. Unit 4b. LIFELONG LEARNING.
Regular supervision and continued training (including time
management), 2019, p69
URL: http://www.housing-project.eu/download/curriculum-UK.pdf

•

What is mind mapping?https://en.wikipedia.org/wiki/Mind_map
Mind mapping helps increasing creativity, generating ideas, and
creating links among the different concepts, feelings, and
interpretations.
Free digital mind map tool online: https://www.mindmup.com/

This activity is adapted from Hero Housing project’s Curriculum, a project
aiming at improving Housing solutions for people with mental health issues.
SOURCES OF Website: http://www.housing-project.eu/index.php/en/
KNOWLEDGE Project Outcomes: Hero Housing Curriculum, http://www.housingproject.eu/download/curriculum-UK.pdf

ADDED BY

Felix Do Nascimento,
Sirius Training (UK)

CREATED BY

Adapted for IN-DI from Hero
Housing Project (housingproject.eu)
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Case studies: Intercultural Dialogue
through Art, Culture and Creativity
This part includes various forms of resources and initiatives around Europe aiming at
fostering intercultural dialogue through creative practices. You can find examples of local,
national and European projects, including the story of an informal initiative led by a single
person, the clown artist and humanitarian Miloud Oukilì.

Bridges of Music
Country: Estonia
Dates: 2013-2015
Organisations involved: Pille Lill Music Fund (PLMF) and the European Commission.
Aim: “Bringing together young people from different cultural backgrounds (…), taking down
barriers and giving young people the possibility for dialogue across ethnic barriers.”53
Description of the project and its activities:
Choirs of Estonian-speaking and Russian-speaking students were put together in Estonia.
The project used music as a way to encourage young people to connect across ethnic
barriers. Increase contacts between Russian and Estonian speakers, 2 communities living
alongside in Estonia, with only few contacts.
Outcomes:
In addition to helping build relationships across ethnic and linguistic barriers, these projects
also raised interest in Estonian culture and music in general, as well as provided free cultural
activities of high-quality for the general Estonian population.
The project involved approximately 1000 students and 3500 members of the audience. It
received positive feedback overall, as it benefited Estonian speaking and Russian speaking
students, but also members of the wider Estonian society.54
Link to the project’s webpage: https://ec.europa.eu/migrant-integration/intpract/bridgesof-music

53

https://ec.europa.eu/migrant-integration/intpract/bridges-of-music
https://ec.europa.eu/migrant-integration/intpract/bridges-of-music

54
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Non-Formal Education Tools and Methods for Democratic
Changes
Country: Georgia
Dates: 2015
Organisations involved: Respect International, West-East Bridges Foundation, Salto Youth,
Erasmus+.
Aim:
The objectives of this series of 3 projects was:
• to use international experience to come to the common understanding of basic
European values;
• to share tools and methods of non-formal education that the participants and their
respective NGOs could use in their future work with youth for the democratic
changes in their countries,
• and to develop new approaches, for the better inclusion of youth in social activism,
and new joint projects ideas for the support of democracy in European countries.
Description of the project and its activities:
To achieve these objectives, they made use of multiple non-formal training methods and
activities, such as discussions, work in groups, interactive role-playing games, icebreakers,
team building, simulations, forum theatre, intercultural parties, energizers, and visit to
NGOs. The participants came from both Eastern and Western European countries: Armenia,
Bosnia & Herzegovina, Bulgaria, Georgia, Greece, Russian Federation, Turkey, Ukraine,
Albania, Estonia, Latvia, the Netherlands and Portugal.
Outcomes:
The objectives were achieved. The participants also gained knowledge “about different
cultures from their peers and also from the surroundings which would help them to be more
tolerant and open minded and to promote intercultural communication in their countries.”55
Link to the project’s webpage:
https://www.salto-youth.net/tools/toy/reference/non-formal-education-tools-andmethods-for-democratic-changes.4912/

55

https://www.salto-youth.net/tools/toy/reference/non-formal-education-tools-and-methods-fordemocratic-changes.4912/
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Programme Be Creative Be Well, Art Council England
Country: United Kingdom
Aims:
A programme aimed at improving health and wellbeing across the UK, through Arts.
Recognising the usefulness and the purpose of Art and creativity in health agendas.
Encouraging organisations to develop projects in the field of arts, dance, and drama, with
the objective to foster health through creativity.
Description of the programme and its activities:
How? Encouraging organisations to develop projects in the field of arts, dance, and drama,
with the objective to foster health through creativity.
Funding? Funded by the Art Council of England
Target Group? Local organisations working with the local community in the field of art and
culture (drama, dance and any other artistic organisation)
Outcomes:
Several local projects were implemented as a part of this National Programme, for instance
the following was led by East London Dance, as part of the Programme “Be Creative be
well” in Canning Town North, London, from June to December 2010.
What? Dance workshops in an intercultural area of London, history of dance and
intercultural exchanges– with influences from all over Asia, Africa and Europe.
How? Intergenerational groups. Fusion approach of dance engaging the diversity of the local
population. Participants were involved in the teaching process, giving classes, teaching and
being taught a wide diversity of dance and music styles.
Link to go more in depth: https://www.artscouncil.org.uk/sites/default/files/downloadfile/Be_Creative_Be_Well.pdf
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The Intercultural Clown: the story of the Clown Miloud
Oukili and Parada
The following content is a case study in the form of text, the story of the clown Miloud
Oukilì, which happened in 1992 in Romania. Miloud Oukilì created then the Parada
foundation in 1996 with the purpose to support precarious, excluded and homeless children
by giving them confidence and access to
creativity. The story of Miloud Oukilì and his
organisation was related in the film Pa-ra-da,
directed by Marco Pontecorvo in 2008. This story
is an exceptional example of the junction that can
be operated between arts and intercultural
dialogue.
“It was an evening like any other in a dark
and cold station in Bucharest, the atmosphere
was sinister, when something happened to
Miloud Oukilì that irremediably changed his life.
A street-clown of Franco-Algerian origin, he was This Photo by Unknown Author is licensed under
coming to Romania after an endless train journey CC BY
from Paris to work as a volunteer for "Handicap
International", an association that worked in the area. The organisation was struggling at
the time, as they had to handle terrible humanitarian situations on a daily basis.
There in the station, an encounter shocked him permanently: a very young girl, perhaps
between 11 and 13 years old, holding a small bag of sniffing-glue in her hands, approached
him, asking for a few coins in exchange for sexual services. He remained mute, disturbed by
that terrible request.
Romania – both today and in the early nineties – is filled with children like her. They
are called boskettari, they are children, between 4 and 16 years old, who have escaped from
orphanages or terrible family situations and live in the cruellest and most unspeakable
conditions of poverty. They are often manipulated by adults who take advantage of them –
thus having no apparent other choice but to undertake roads such as prostitution, theft and
lawlessness in order to survive. They have neither home nor family, and to shelter
themselves from the freezing Romanian nights, they live piled up in the sewers and
underground networks of the city, where the degree of hygiene is below zero and the level
of human dignity is perhaps even lower. They are constantly sniffing highly toxic paint or
glue. Girls are often forced to abort; due to the many unprotected paid intercourse they are
groomed into having.
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In front of that little girl, Miloud Oukilì realized that he had to intervene in some
way. He decided to follow her into the sewers, her home and that of many others like her,
to spend a night with the poor children and to try to live, at least for a night, like them.
Slowly, step by step, with his red clown nose and his juggling balls, Miloud managed to
conquer them. It was not easy to get into the hearts of those children, understandably
suspicious of anyone who looked at them with a smile. As they were used to the hardships
of everyday life, the red plastic ball on that man’s nose, the absurdity of his gestures and his
words, and the wonder of his clowning acts, were unsettling.
Oukilì taught them respect; not only the reciprocal kind, but also, and above all, to
respect themselves, helping and encouraging them to see themselves as human beings
rather than beggars. He played with them, pretending to be in a large imaginary house and,
in his playful ways, explained to them how to behave at the table or in the bathroom.
Instead of buying himself food for everyone, he chose to entrust each of the kids with a few
coins, so that they could enter the shop on their own and buy food themselves. Later he
helped them get rid of their addiction to glue sniffing. He managed to get into their hearts,
becoming to them what no one had ever been: a friend.
Miloud Oukilì encountered many obstacles. He had to face threats, and false
accusations of paedophilia from those men who, having always taken advantage of the
children, did not want them to be taught the meaning of the words "freedom" and
"respect".
It was at that moment that Parada was born. Gradually what seemed an almost utopian
project to take children off the streets and out of the sewer became increasingly real and
concrete: Oukilì decided to teach them circus arts, instructing them, among other things, to
ride a unicycle, to juggle clubs and to build a human pyramid.
On Christmas night 1992, in the square in front of the University of Bucharest, Parada went
on stage for the first time and received a huge success that led the group to perform
throughout Europe.
In 1996, the Fundatia Parada was officially born. It has since then carried out many projects
to remove children from the streets and educate them, by providing them with both
elementary education and the opportunities to express their artistic skills. Today, many
operators work together with the foundation, in different areas of the European continent especially in France and Italy. It includes young people who were once welcomed by the
organisation as children. With time, Parada has grown, thanks to the diligent efforts of the
operators and to the contributions and funds donated by the European Union.
The message that Miloud Oukilì sent with his initiative is a strong one: every life has a
priceless value, worth overcoming the binds of opportunism, exploitation, indifference, and
passive acceptance of wealth gaps that the logic of our world needs to pass off as normal.
Not only that, but if someone is given the opportunity to express themselves and their
talents, and if they are trusted, then they can truly enjoy their hard work and its outcomes,
feeling joy and, personal gratification. One acquires self-awareness and discovers their own
identity.
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Miloud Oukilì still teaches to share the fate of the other and actually empathise with them
and the situation they are in, instead of remaining enclosed in our personal bubbles. Already
in the first century B.C., Seneca reflected on the value of solidarity, and made his own a
statement by Latin playwright Terence, which reads: "I am human and consider nothing
human alien to me".
The story of Parada is unquestionably an
extraordinary testimony of the possibility for all
to change the world, even starting at a small
scale, like with a group of twenty poor Romanian
children, and gradually build something big. Us
too, in our own small way, if we look around
carefully, we can do something to make this
planet a better place.
Thus, the clown enters the land of the other
barefoot, walking on deeply human soil and
reveals, in the almost photographic sense of the word, the colours of the soul."
Story told by Raffaele Messina, Euro-Net (Italy).
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3rd Part: Let’s practice:
Creative Tools and Activities
for Trainers and Adult
Learners
The last part of the handbook includes a wide range of practical activities, but also
presentations and guidelines to be used in a practical way by trainers themselves to help
them developing their skills, and materials. It includes practical activities, presentations, and
knowledge crunches.
The following subjects constitute the third part of our toolkit; each point matches with a
different activity, presentation, material, and they can be picked up individually and adapted
to the circumstances.
• Drama and theatrical play as a tool for non-formal Learning
• Video Making techniques
• Script Development
• The methodology of storyline
• Digital Storytelling methods
• The Clown: When Silence Speaks Louder than Words
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LET’S PRACTICE
NAME OF THE
TOOL

TYPE

TOPIC

Activity 1 - Drama and theatrical play as a tool for
non-formal Learning
Get to know each other
Exercise
Icebreaker
Simulation
Energizer
Discussion/Open Talk
Group Building
Board Game
Team Building
Info Session
Group Division
Presentation
Drama as tool for adult education.
This is a presentation of the methodology of Community Theatre in order
to raise awareness on the fact drama can be a tool for non-formal
education in the frame of adult learning.
The following points constitute the learning outcomes of Community
Theatre:
•

Broadening and upgrading the appeal of artistic creation.

•

Creation of intercultural dialogue (which can be described as
interconnection between different people, especially from different
generations and social orders, respecting social challenges such as:
gender equity, acceptance of different cultures or protecting the
environment). It can help define young people’s role in modern
societies, which includes having to respect differences. As a matter
of fact, with the recent significant influx of refugees, it is crucial now
more than ever to be open-minded and receptive. Drama is a tool
that allows people to open up, to role-play, and understand
different perspectives of people from various backgrounds.

•

Creating a dialogue with the public that can encourage deeper
reflection on the meaning of human existence, challenging moral
issues of human behaviour, and evaluating our obligations to
ourselves and others.

•

Cooperation between teams of individuals from different cultural
backgrounds

•

Sharing the joy and beauty of exploring the familiar and the
unfamiliar; this can be used as a therapeutic tool for the mental
wellness of the participants.

LEARNING
OBJECTIVES
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Community theatres can be of various sizes, from small teams led by only
one person, who perform in rent-out rooms, to large well-established
companies enjoying fully furnished facilities of their own.
In numerous instances, they are thriving non-profit organisations with a
broad and enthusiastic membership and full-time professionals.
Community theatre frequently draws its inspiration from popular
theatrical forms, such as the carnival or circus arts, and from commercial
theatre.
GROUP SIZE /
AGE

age 18+

MATERIALS

Place, costumes, printed materials.

DURATION

3 hours per
week

Process

STEP BY STEP
IMPLEMENTATI
ON

•

The 1st step is to open up the theatre to society, to cover the
entertainment needs of the public, to raise awareness of important
matters, to become accepted by the surrounding communities, and
to bring together people that are interested in the world of art and
artistic creation.
This implies making an open call for people who would be willing to
join an amateur theatre group, but also to invite people to the
performances that will take place.

•

The 2nd step is to build a group while maintaining its amateur
character and expand in new pioneering creative directions.
This means that it is important to proceed with team-building
activities; the cohesion of the group is essential since it is a team
effort.

•

The 3rd step is to introduce to the team the script writing, music,
dancing and acting, and work together to present innovative plays
on stage. During all these steps, the presence and guidance of one
or several trainer(s) (director, musician, and scene designer) is
critical.

Only after all these steps can the rehearsals begin.
It is essential to establish a weekly schedule that every one of the groups
can follow. The acting troupe must rehearse for at least three months
before their first performance.
In the meantime, the team, with the guidance of the director and the
scene designer, can create the scenery and the costumes.
•

The final step is to perform in front of an audience.
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Decisive factors for staging a theatrical play:

SUGGESTIONS
FOR THE
FACILITATOR

•

The theme of the play should be unanimously agreed upon.

•

The facilitator must have significant knowledge about theatre and
drama.

•

Information about the play should be disseminated to the wider
audience through communication tools such as social media, local
TV, radio, etc.

•

The whole of the process should embody the values of Community
Theatre. “Community theatre” describes theatrical performance
with regard to specific groups of people; it necessarily entails
theatrical practice undertaken by, with, and for a precise
community. Community theatre contributes to the social capital of
a community since it develops the skills, community spirit, and
artistic sensibilities of its partakers. It functions as a tool for social
development, in that it can be a means to promote values like
equality, human rights, and respect for the environment.

ANNEX

SOURCES OF
KNOWLEDGE

ADDED BY

More pictures and resources for workshop:
• Banham, Martin, ed. 1998. The Cambridge Guide to
Theatre. Cambridge: Cambridge
• Gooch, Steve. 1984. All Together Now: An Alternative View of Theatre
and the Community. Methuen Theatrefile Ser. London: Methuen.
• Cinematographic club, Kordelios Theater
https://www.facebook.com/groups/373735192650689/
• Alkistis Kondoyianni, Antonis Lenakakis, Nikos Tsiotsos, Intercultural
and lifelong learning based on educational drama, Scenario, Volume
2013, Issue 2
http://publish.ucc.ie/journals/scenario/02/03KondoyianniLenakakisTsiotsos-2013-02-en.pdf
• David Aspin (2000) Lifelong Learning: The mission of arts education in
the learning community of the 21st century, Music Education
Research, 2:1, 75-85, DOI: 10.1080/14613800050004440
https://www.tandfonline.com/doi/abs/10.1080/146138000500044
40
• Community Theatre, article Wikipedia:
https://en.wikipedia.org/wiki/Community_theatre
Sofia Giannouchidou,
Youth Information Center

CREATED BY

Sofia Giannouchidou,
Youth Information Center
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Activity 2 –Video-Making Techniques
Get to know each other
Icebreaker
Energizer
Group Building
Team Building
Group Division

Exercise
Simulation
Discussion/Open Talk
Board Game
Info Session
Presentation

Multimedia
1. To define your video objective.
2. How to make an informative video which spreads awareness about
the project and familiarise the viewer with its topic
3. To train skills in videomaking.
4. To reflect on new gained knowledge and skills.

GROUP SIZE / AGE

6-30, age 18+

DURATION

MATERIALS

Camera, flipchart, markers, PC, projector, speakers.

1,5 hours

This workshop outlines the process of making a video. It is intended for
people who are completely new to video making, and who may be
wondering where to start or how to tackle a particular video project.
There are two main things to understand about making videos:

STEP BY STEP
IMPLEMENTATION

• In theory, making a video is as simple as following the three-step
process below. If you complete these steps properly, you'll have
a good video.
• In reality, there are many factors that will influence how well the
process works. To make it properly and consistently, you need to
spend a lot of time acquiring a lot of skills.
During this session, adult learners have to decide which topic/theme
they will work on. The participants will be divided in several groups and
will brainstorm. Then learners share their ideas with each other, and
trainers correct and recommend how to improve the idea.
Understanding the objectives of others can help participants determine
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their own objectives and, in this case, it helps to decide on the topic of
the video. We’ve listed four most appropriate objectives for the video
that suit NGO work. There are some notes about what types of videos
work well for achieving these goals.
The most common objectives of the video can be:
• Increase awareness about the project/initiative/campaign.
• Increase online engagement.
• Improve customer – adult learners’ education. More precisely
the competences of learners in non-formal context.
• Increase conversation rates and engagement in the topic.
Video making can be a great tool for getting the word out about your
NGO and your initiatives. If this is one of your video marketing
objectives, here are some types of videos that can help you achieve this
goal:
• How-to videos that show off your NGO expertise, experience.
• Short, light videos designed to capture attention on social media:
the Facebook newsfeed, on Twitter, Instagram, and other
platforms.
• Note: These types of videos should be memorable – try telling a
story!
Increase online engagement
The great thing about online engagement is that it facilitates word-ofmouth marketing. If someone likes, comments, or shares a status you’ve
posted on Facebook, retweets you, tags a friend in your Instagram post,
or engages with you in some other way, their friends may see it and find
out about your organisation or initiative that way. Additionally, online
engagement helps build a sense of community, and gives people that
may not know you personally a sense of security and a feeling that you
are trustworthy.
Video is a great way to increase online engagement. Types of video that
do well for online engagement include:
• Short promo videos leading back to longer form content on your
website, blog, or YouTube;
• Videos with emotional appeal;
• Videos that teach viewers something interesting;
• Note: Videos shared on social platforms should be designed to
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be eye-catching.
Improve customer education
Do you want to create content to help your learners better understand
how to use your materials? Video can be a great way. How-to videos
and videos addressing FAQs can be posted on your website, sent as links
via email to learners or partners writing in, and included in email
newsletters. By now participants should have the following:
•
•
•
•

A specific video objective;
Connected to broader goals;
Measured by a metric;
With time and performance targets.

Video-Making Process
“Pre-Production” is a technical term that means “what you need to do”.
Planning the video and gathering any resources you might need.
Planning is the most important step! Unfortunately, the ability to plan
videos is a skill that takes time to develop, and you really need to gain
experience in the next two steps before you will become good at this
one. Still, you can get started by planning a few basics such as:
• The approximate length of the final video, how many shots you
will need to achieve this, how much talking you can fit in, etc.
• What music or other sounds will be added to the video.
• A script or storyboard.
• What medium and format the final video will be shown in. Be
aware of any special requirements of the medium, and the best
way to convert (encode) into the correct format.
Production
Camera work and sound recording. Camera work involves a range of
skills from recognising the potential for a good shot to knowing how to
use the technical-looking controls on your camera. The better your skills
are in all areas, the better your videos will be.
Vision and sound are equally important in most video, so learn how to
capture good sound as well as good pictures. Unless you have some
other artistic purpose, camera work should be steady, in focus, wellexposed and well-framed.
Camera Work
This online tutorial is designed to provide you with knowledge and skills
to improve main aspect of your camera work. The video covers basics of
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DSLR Camera such as Shutter Speed / Aperture / ISO. Link:
https://www.youtube.com/watch?v=9DQXlRpY2qc
To get the most out of this tutorial, you should have two things:
• Access to a video camera. You should know how to turn it on,
load a tape, press record, etc. If you're having trouble with these
basic functions, refer to your camera manual or supplier.
• Patience. Camera work is a skill which requires lots of learning
and practice.
Initially it won't really matter what sort of camera you use, but one with
a good range of manual functions is preferable. You can get choosy
about your camera later. Although the only equipment you really need
is a camera, if you're serious you might want to consider buying a few
extra toys. To get started the best accessory you can buy is a good
tripod.
Anyone serious about good quality camera work must understand the
importance of the tripod. Almost all types of video work require a tripod
at some stage, and you need to know how to use one.
It is important to choose the right tripod for your needs. You may find
that your choice of tripod is more important than your choice of camera
in determining the quality of your video.
Tripod Parts
A tripod consists of a head and a set of legs. Usually these are separate
components although consumer-level tripods are normally shipped with
the head and legs already attached together.
Legs come in many varieties, the main differences being in their height,
weight and general sturdiness. The head is the part which supports the
camera and provides the movement. The quality of the head determines
how smoothly you will be able to perform camera movements and
makes a huge difference to your video. Choosing the correct head and
understanding how it works is very important.
Post-Production
Editing and/or encoding the finished video. Beginner-level editing
usually includes:
• Removing unwanted footage;
• Arranging desired footage in the correct order;
• Adding music, titles, transitions and possibly other effects;
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• Converting (encoding) into the correct format.
This video tutorial covers video editing for absolute beginners:
https://www.youtube.com/watch?v=_Ek7Tyt17Yg

Good luck!
• This workshop enables participants to consider the implications of
video making techniques in their professional context and broader.
Mutual learning and interactive activities during the project have to
create a strong network between all involved.
• Participants have to be given the chance to develop learning goals
and reflect on it.
SUGGESTIONS
FOR THE
FACILITATOR

• They can discuss how to define in better way problem areas in their
communities and share experiences and what actions should be
taken in the future in their communities.
• The facilitator has to ask participants to reflect on what they want to
learn from their workshop experience.
• Trainers have to move the discussion from the general to the specific,
by addressing video making competences.

ANNEX

• William Gadea, “How to Determinate your Video Marketing
Objective”, Idea Rocket, idearocketanimation.com, 23 May 2017,
https://idearocketanimation.com/15259-videoobjective/?utm_referrer=https%3A%2F%2Fwww.google.com%2F
SOURCES OF
KNOWLEDGE

• Megan O’Neill, “Video Marketing: Determining Your Objectives”,
AnimotoBlog, animoto.com, 15 oct 2015,
https://animoto.com/blog/business/video-marketing-objectives/

• Camera work Tutorial, MEDIACollege.com,
https://www.mediacollege.com/video/camera/tutorial/
ADDED BY

Pavel Smulski, Mitra
France (France)

CREATED
BY

Pavel Smulski, Mitra France
(France)
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Activity 3 - Script Development
Get to know each other
Icebreaker
Energizer
Group Building
Team Building
Group Division

Exercise
Simulation
Discussion/Open Talk
Board Game
Info Session
Presentation

TOPIC

Script Development

LEARNING
OBJECTIVES

1. To introduce participants to script development.
3. To train skills in script development.
4. To reflect on new gained knowledge and skills.

GROUP SIZE / AGE

6-30, age 18+

MATERIALS

PC, projector, flipchart, markers, A4 paper, pens.

DURATION

1,5 hours

There are several stages in the evolution of a script development, and
each stage usually requires various drafts.
Each stage has a specific purpose as you proceed, step-by-step, from a
general outline of your story to a script that contains the full dimensions
of your video, including locations, actions, dialogue, sounds,
movements, etc.
This process of working and reworking your film’s story material, adding,
cutting, or refining details along the way, is called script development.
STEP BY STEP
Concept
IMPLEMENTATION

The concept is a very brief outline of the basic elements involved in your
story. It describes the dramatic engine that will drive the story in no
more than a few sentences. Who is in this film (protagonist)? What do
they want, what gets in the way, and what do they do (goal + conflict =
actions)? And where does it all take place (location)? Once you have
determined the basic, but specific, elements of your story, and
understand how they work together, you are ready to write a
treatment.

Page | 63

Treatment
The treatment is a prose
description of the plot,
written in present tense,
as the film will unfold for
the audience, scene by
scene. A treatment is a
story draft where the
writer can hammer out
the basic actions and plot
structure of the story
before going into the
complexities of realizing
fully developed scenes
with dialogue, precise
actions,
and
setting
descriptions.
The treatment is the
equivalent of a painter’s sketch that can be worked and reworked
before committing to the actual painting. It is much easier to cut, add,
and rearrange scenes in this form, than in a fully detailed screenplay.
Generally, a treatment involves writing one paragraph for each major
dramatic event, also called a narrative beat. A narrative beat is a
dramatic event in which the action, decisions, or revelations of that
moment move the plot forward either by intensifying it or by sending it
in a new direction. In other words, a treatment sketches in the essential
events. For a short film, a treatment might be one to three pages long.
For very simple short films, you can simply write one sentence
describing each scene or each narrative.
Draft
The author’s draft is the first complete version of the narrative in proper
screenplay format. The emphasis of the author’s draft is on the story,
the development of characters, and the conflict, actions, settings, and
dialogue. The author’s draft goes through a number of rewrites and
revisions on its way to becoming a final draft, which is the last version of
the author’s draft before being turned into a shooting script. The aim of
an author’s draft is to remain streamlined, flexible, and “readable.”
Therefore, technical information (such as detailed camera angles,
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performance cues, blocking, or detailed set description) is kept to an
absolute minimum. It is important not to attempt to direct the entire
film, shot-for-shot, in the author’s draft. The detailed visualization and
interpretation of the screenplay occurs during later preproduction and
production stages.
Shooting Script
Once you have completed your rewrites and arrived to a final draft, you
can take that script into production by transforming it into a shooting
script. The shooting script is the version of the screenplay you take into
production, meaning the script from which your creative team
(cinematographer, production designer, etc.) will work and from which
the film will be shot. A shooting script communicates, in specific terms,
the director’s visual approach to the film. All the scenes are numbered
on a shooting script to facilitate breaking down the script and organizing
the production of the film. This version also includes specific technical
information about the visualization of the video, like camera angles,
shot sizes, camera moves, etc.

SUGGESTIONS
FOR THE
FACILITATOR

• The facilitator should find or create inspiring settings where
participants can produce an interesting and detailed script.
• Basic drawing skills are generally involved. It is important to organise
a brief moment of reflexion at the end of this workshop.

ANNEX

SVM Student film Making, https://www.svnfilm.com/:

SOURCES OF
KNOWLEDGE

ADDED BY

• Guidelines for Production and Writing Scripts Guidelines,
https://www.svnfilm.com/production/writing.html
• The Key Stages of film production,
http://www.svnfilm.com/production/writing/246-the-key-stagesof-script-development.html
Karina Tronche, Mitra France
(France)

CREATED
BY

Karina Tronche, Mitra
France (France)
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Activity 4 - Methodology of the Storyline
Get to know each other
Icebreaker
Energizer
Group Building
Team Building
Group Division

Exercise
Simulation
Discussion/Open Talk
Board Game
Info Session
Presentation

Storyline
1. To introduce few types of storyline.
2. To explain how writing stories can be used in non-formal education.
3. To train skills in writing short news-stories and short articles.
4. To reflect on new gained knowledge and skills.

GROUP SIZE /
AGE

5-15, age 18+

MATERIALS

Power Point Presentation/Prezi, printed materials.

DURATION

1,5 hours

Explain the differences between news story and article /feature as different
types of storytelling:

STEP BY STEP
IMPLEMENTA
TION

The structure of a news story looks as an inverted pyramid. The essential
elements of a story are put at the beginning, with supporting information
following in order of diminishing importance.
This structure enables readers to stop reading at any point and still come
away with the essence of a story. The inverted pyramid stories perfectly
suited for the press-releases, reports and websites and answer to 5W
questions.
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Adult learners have to choose a topic and decide which of the 5Ws will be
the main one in their own story and write the lead of the story. Individual
writing will take about 10-15 minutes. Finally, learners share their texts with
the group, the facilitator moderates’ discussions and everybody can suggest
ways to improve the stories.

Feature stories differ from straight news in several ways. Foremost and
most often is the absence of a straight-news lead. Instead of offering the
essence of a story up front, feature writers may attempt to lure readers in.
The first paragraphs of a feature often relate an intriguing moment or event.
The section that signals what a feature is about is called the nut graph or
billboard. Billboards appear as the third or fourth paragraph from the top
and may be up to two paragraphs long. Unlike a lead, a billboard rarely gives
everything away. It reflects the fact that feature writers aim to hold their
readers' attention to the end, which requires engendering curiosity and
offering a "payoff."
Feature paragraphs tend to be longer than those of news stories, with
smoother transitions between them. Feature writers use the active-verb
construction and concrete explanations of straight news but often put more
personality in their prose. Feature stories often close with a "kicker" rather
than simply petering out.
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Freytag’s pyramid is a five-part model also referred to as “dramatic
arc: exposition, rising action, climax, falling action, and dénouement.”

Another version of Freytag’s pyramid called a Story arc.

Adult learners write story in feature pyramid structure. Individual work will
take about 15-20 minutes. Finally, learners share their texts with the group,
the facilitator moderates’ discussions and everybody can suggest ways to
improve the stories.
•
SUGGESTION
S FOR THE
FACILITATOR •

It is important to have a moment for reflection after the workshop when
the participants take time to quietly reflect about the activity, their
knowledge and skills.
Each participant then has the opportunity to share her/his thoughts and
reflections with group. Take as much time for reflection as you need.
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ANNEX
The inverted pyramid (journalism), Wikipedia Article,
https://en.wikipedia.org/wiki/Inverted_pyramid_(journalism)
The Dramatic Structure: Freytag’s Pyramid,
• Freytag, Gustav, Freytag's Technique of the Drama, An Exposition of
Dramatic Composition and Art by Dr. Gustav Freytag: An Authorized
Translation From the Sixth German Edition by Elias J. MacEwan, M.A.
(3rd ed.), Chicago: Scott, Foresman and Company, LCCN 13-283
• Wikipedia Articles: Freytag’s pyramid,
https://en.wikipedia.org/wiki/Dramatic_structure
The Aristotelian Dramatic Art:
Rebecca Ray, “The Five Act Play, Dramatic Structure”,
https://www.storyboardthat.com/articles/e/five-act-structure
SOURCES OF
KNOWLEDGE History and background of story arcs:
Hartmut Koenitz, “The ‘Story Arc’ – a Ghost of NarrativeGame Design”,
DiGRA, Conference Publication Format, HKU University of the Arts, 2017
https://pdfs.semanticscholar.org/6a51/6c00e44768f387e806ffda6b75e3ac
fe656a.pdf
More pictures and schemes for workshop
https://www.google.com/search?tbm=isch&sa=1&ei=56k9XcmnFqaJk74Ps
fuv6As&q=+Freytag%E2%80%99s+pyramid&oq=+Freytag%E2%80%99s+pyr
amid&gs_l=img.3..0i19l2j0i5i30i19.48351.50471..51967...0.0..0.108.116.1j1
......0....1j2..gws-wizimg.....0.JVR_7UwqdbQ&ved=0ahUKEwiJt5rO4tfjAhWmxMQBHbH9C70Q4
dUDCAY&uact=5

ADDED BY

Ruta Pels, Eesti
People to People
(Estonia)

CREATED BY

Ruta Pels, Eesti People to People
(Estonia)
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Activity 5 - Digital Storytelling Methods
Get to know each other
Icebreaker
Energizer
Group Building
Team Building
Group Division

Exercise
Simulation
Discussion/Open Talk
Board Game
Info Session
Presentation

Digital storytelling
1. To introduce what is digital storytelling.
2. To explain existing methods.
3. To train skills in writing digital stories.
4. To reflect on new gained knowledge and skills.

GROUP SIZE /
AGE

5-10, age 18+

MATERIALS

Computers. Power Point Presentation/Prezi, printed materials.

DURATION

1,5 hours

Digital storytelling is a short form of digital media production that allows
people to share aspects of their story. One can define digital storytelling as
the process by which people share their life stories and creative imaginings
with others. Story may include any combination of the following: text,
images, video, audio, social media elements (like tweets), or interactive
elements (like maps).

STEP BY STEP
IMPLEMENTATI
ON

Adult learners can work individually or collaboratively to produce their own
digital stories. Once completed, these stories can easily be uploaded to the
internet and can be made available to an international audience,
depending on the topic and purpose.
To produce a good digital story you have to:
• Decide on the story you want to tell.
• Gather all needed materials.
• Begin writing the script.
• Prepare the equipment (a desktop computer or laptop, video software
such as Apple iMovie, Adobe Final Cut Pro, Adobe Premiere, or another
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•
•
•
•

software application, a recording device, etc.).
Create a storyboard.
Record a voice-over.
Add music.
Edit and share story.

Some basic tools to organise ideas
• Padlet: Create interactive notes for multiple purposes:
school/business/tutoring and so on https://padlet.com/
• Twiddla: Twiddla is a real-time online whiteboard collaboration tool
for the modern classroom. https://www.twiddla.com/
• Bubbl Us: Bubbl.us mind map. A mind map is a graphical
representation of ideas and concepts. It's a visual thinking tool for
structuring information, helping you to better understand, remember
and generate new ideas. https://bubbl.us/
• Easelly: Easel.ly is ideal for educators, students, business owners, and
executives who need to convey a thought, lesson plan, or concept in
an easy-to-follow visual form. https://www.easel.ly/
• Lino: Lino is a virtual, interactive sticky note board, where you can
add and share sticky notes, pictures, organise your ideas in very easy
and quick way. Lino is 100% free and also available for smartphones
and tablets pc, Android and Ios. http://en.linoit.com/
Online open resources for digital story creation
•
•
•
•
•

Microsoft Office suite: https://products.office.com/en/home
(requires a paying license)
Libre Office: https://www.libreoffice.org/ (Free alternative to the
Microsoft office suite)
Jutoh:http://www.jutoh.com/index.htm (Free software to create
digital books)
Scribus: https://www.scribus.net/ (Free software to create digital
books, brochures, and many types of publications.)
Canva: https://www.canva.com (Free online graphic editor to create
almost any kind of presentation, e-book, and many other kinds of
publications.)

Furthermore, after having our own ideas organised, it is possible to use the
following online platform to publish our own creations:
• Storybird platform for writers, readers, and artists of all ages.
Storybird lets anyone make visual stories in seconds. We curate
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artwork from illustrators and animators around the world and
inspire writers of any age to turn those images into fresh stories.
It's a simple idea that has attracted millions of writers, readers, and
artists to our platform. Families and friends, teachers and students,
and amateurs and professionals have created more than 5 million
stories making Storybird one of the world's largest storytelling
communities. https://storybird.com/
•

Another free software to create, manage, catalogue, e-books is
Calibre. Calibre (stylised calibre), is a free and open source ebook computer software application suite which runs on multiple
platforms, allows users to manage e-book collections as well as to
create, edit, and read e-books. It supports a variety of formats
(including the common EPUB and Kindle MOBI formats), e-book
syncing
with
a
variety
of e-book
readers,
and
conversion(within DRM restrictions) from different e-book and none-book format. https://www.calibre-ebook.com/

•

Trainer has to be prepared for the workshop and know how to work
with at least 1-3 online resources. We suggest starting with
Storyjumper and Canva.

•

Adult learners can choose one of these resources, for example
Canva, and after the presentation, create their own digital story
and share it with other learners or online.

•

It is important to organise reflection session at the end of workshop
to analyse what adult learners understand from theoretical
materials and what they can use in daily practice, what are their
feelings about digital storytelling.

•

Simple sample from Eesti People to People about SLIDE Erasmus+
project in Storyjumper:

SUGGESTIONS
FOR THE
FACILITATOR

ANNEX

https://www.storyjumper.com/book/index/56784155/5b12a7dc805d8?f
bclid=IwAR2VGUuKy4vE9_VuY2N1eZfLu4xfgIr6184RA1b34hgefq8cDyPSG
zETRwg
• Video: What is DIGITAL STORYTELLING?
https://www.youtube.com/watch?v=oqQmjPxbCXM
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Definition and background:
http://edutechwiki.unige.ch/en/Digital_storytelling
http://digitalstorylab.com/a-form-a-media-practice-a-movement/

SOURCES OF
KNOWLEDGE

https://www.igi-global.com/dictionary/teaching-history-of-mathematicsthrough-digital-stories/7717
Sample: how can a workshop in digital storytelling be organised:
http://arts.brighton.ac.uk/projects/silver-stories/how-can-weunderstand-digital-storytelling
Steps of digital storytelling:
https://en.wikiversity.org/wiki/Digital_storytelling

ADDED BY

Leonid Smulskiy, Eesti
People to People
(Estonia)

CREATED BY

Leonid Smulskiy, Eesti People to
People (Estonia)

Storytelling Activity in group,
Training Event in Thessaloniki,
October 2019

Drama and theatrical play as a
tool for non-formal Learning,
Drama representation in the
Drama municipality group of
Kordelio-Evosmos
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Activity 6 - The Clown: When Silence Speaks
Louder than Words
Get to know each other
Icebreaker
Energizer
Group Building
Team Building
Group Division

Exercise
Simulation
Discussion/Open Talk
Board Game
Info Session
Presentation

• Using clown techniques as a new form of communication, of artistic
and intercultural mediation, and as an interactive, communicative,
educational, and therapeutic tool;

• Learning why clown techniques could be useful in intercultural
dialogue;
TOPIC

• Being able to use clowning communication tools with groups and in
common social relationships;

• Improving skills in non-verbal communication;
• Sharing good practices in the field of clowning in intercultural context

LEARNING
OBJECTIVES

GROUP SIZE /
AGE
MATERIALS

1. To introduce what is digital storytelling.
2. To explain what methods exist.
3. To train skills in writing digital stories.
4. To reflect on new gained knowledge and skills.

6-30, age 18+

DURATION

4 hours

Papers and pens, blindfolds, little wooden rods, flipchart, markers, PC,
projector, speakers.
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This workshop is divided in 2 parts:
Part 1- “Clown: When Silence is More Than Words” a short training
activity, involving experiential learning method.
Part 2- “Nice to meet you Clown!”, a holistic approach to intercultural
dialogue: a presentation providing knowledge about why the clown
methodology could be useful in intercultural dialogue, including good
practices to be adapted by any trainers.

PART 1 –The Clown: When Silence Speaks Louder than Words

STEP BY STEP
IMPLEMENTA
TION

Through clown techniques, this short training activity explores several
possible non-verbal communication ways, in order to overcome linguistic
communicational challenges and to foster intercultural dialogue. Clowning
can help coping with reality, its superstructures, and its challenges,
through fantasy, game, and creativity, to reach authenticity and selfawareness regarding our emotions and our social relations.
This short training activity offers to develop new forms of communication
and artistic mediation: it introduces the clown "pedagogy" as key to reread and re-elect spaces of everyday life, as out of the ordinary.
This activity relies on game-based methodology. We consider playing as an
“innate” form of communication, and a learning process that allows us to
overcome both generational and cultural barriers. Games can help people
to enter reality from 'another side’ and create links among them, beyond
language differences and contrasting mental thought patterns.
First step
The activity starts with the preparation of the holistic alignment of body,
mind, emotions, and energies through these exercises:
1. Working on our body and energy; choose energizers that
correspond to your group (depending on their age, their
background, personalities, etc.). You can for example play a very
energetic song with a simple and very dynamic choreography to
do with it, or for instance someone is chosen to do choreography
and others have to imitate them, etc.
2. Relaxing and meditating;
3. Spatial awareness;
4. Making eye contact; a simple game that can allow participants to
practice eye-contacts can be staring-contests for instance
(participants stare into each other’s eyes, and the first to blink or
to look away has lost the game).
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Second step
The activity continues with work on interpersonal relations and selfexpression, using nonverbal communication, mirroring techniques and
theatrical exercises:
1. Say your name, with gestures and emotions (make eye contact).
2. Mirroring (see link to instructions in the part annexe of this activity)
1) Moving around the space;
2) Mirroring in pairs;
3) Mirroring in circle.
3. Confidence
1) Confidence through the space;
2) Colombian hypnosis;
3) Confidence in pairs.
The short activity ends with a non-verbal clown improvisation exercise, on
self-expression.
To conclude, debrief with the group; what have they have learned, how
they have felt, etc.
PART 2- Presentation: “nice to meet you clown!”, a holistic approach to
intercultural dialogue
This presentation is intended for trainers and aims at providing
knowledge about clown methodology as a way of fostering intercultural
dialogue. It gives concrete examples and good practices to be used directly
by trainers or presented to groups of trainers to help them improve their
skills.
a) What is intercultural dialogue?
According to the definition of the Council of Europe, Intercultural dialogue
is an open and respectful exchange of views based on mutual
understanding between individuals and groups that have different
linguistic, cultural, ethnic and religious background.
Intercultural dialogue has an important role to play in this regard, as it
offers on the one hand the possibility to prevent ethnic, religious,
linguistic, and cultural divisions and, on the other hand, the ability to move
forward together and recognizing our different identities in a constructive
and democratic way, with shared values as a basis.
Dialogue between cultures is an operational strategy, a method to
overcome difficulties or conflicts that may arise due to the different
possible points of view and the different forms of expression used.
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However, there are different obstacles and difficulties in approaching
intercultural dialogue that we could identify as real barriers: relational,
cultural, ideological, religious, and social prejudices.
How to overcome those barriers?
A possible answer emerges from the world of art!
b) Art and intercultural dialogue
Art can break down ideological and cultural barriers, bring individuals and
peoples closer together, and pave the way for an authentic dialogue.
Beauty can be a shared language, whose recognition increases the
awareness of a common identity, a necessary premise of peaceful
coexistence.
Art can facilitate dialogue, educate to peace, and promote understanding
and harmony among peoples. It can thus sometimes represent a free zone,
a universal language that can unite people all over the world. Recurrently,
artists seem to recognize, and even perhaps immediately understand each
other, despite cultural and linguistic distances. The public appears to be
well disposed towards this world art. A s the title of the 49th Venice
Biennial said, , art in the 21st century turns to the "audience of humanity".
c) Educational theatre
The theoretical framework to which educational theatre refers is rich and
calls into question, among others, the Theatre of the Oppressed, a method
devised by Brazilian director Augusto Boal. The latter makes it possible to
implement the process of conscientization described in 2004 by his
compatriot, the pedagogist Paulo Freire.
• THE THEATRE OF THE OPPRESSED,
“Teatro do Oprimido” is a multidisciplinary theatrical method created by
Brazilian director Augusto Boal, former director of the Teatro Arena di San
Paolo.
The purpose is to provide tools for personal, social, and political change for
the oppressed. Boal taught this method around the world, until his death
in 2009.
Inspired by Paulo Freire’s ideas and treatise, The Pedagogy of the
Oppressed, the Theatre of the Oppressed was born in Brazil in a climate of
workers’ and farmers’ struggles, when the dictatorial regime of the 1960s
did not allow free expression or criticism in public. Boal brought theatre
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into people's daily lives, showing that any of us can actively influence
socio-political developments. Over the years, his method has spread
throughout the world, where it is now commonly used.
As a matter of fact, theatre offers the possibility of staging reality, with the
dual purpose of understanding it and transforming it, and handling it
without incurring too much risk, thanks to the possibility of assuming an
identity - at least apparently - different from one's own. This way, we can
observe not only reality but ourselves as well. Observing oneself in action
thus allows one to intervene on their own behaviour, making changes
where they seem necessary.
As it happens, in theatrical interpretation we are not only actors, but also
spectators, observers, of ourselves and of others. When you play a
character, you can identify similarities and differences between this
character and the person who is interpreting or observing it. We discover
parts of ourselves that had never been expressed before. This way we
realise that diversity is also found within oneself, an aware easier to
understand and accept that of others. Theatre thus becomes a place of
decentralisation, in which the development of new points of view is
stimulated.
Improvisation, in particular, allows to talk about oneself and to represent
one's own inner world: “We began to understand that, once you create
certain conditions, here are those adolescents who were so embarrassed at
first to see them unleashed, to feel free to manifest their own world, to pull
it out of the den where they usually hid it. We began to understand that it
was their life that they were bringing out in improvisations, improvisations
that at a certain point became more specific, because only after the climate
had warmed up did we begin to come up with the texts and make them
improvise starting from the scenes-situations that we proposed to them.
And in this way it was as if the boys took the characters and the parts to be
played were born naturally: this happened under the eyes of all, their lives
were finally exposed, unmasked by themselves, they needed to take a
mask, a character in fact, to tell something of himself through that fiction.
So, what were we doing, a staging? No, we were putting in life".
Performing in an educational context becomes a way of increasing selfawareness, improving interpersonal skills, and considering visible
differences no longer as something negative to obscure, but as
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opportunities to be explored.
Theatrical activities using this kind of innovative approach allow putting in
place strategies related to socio-cultural constructivism theories. These
theories suppose an active involvement of learners in the construction of
knowledge, the understanding of work context, the central role of
communication and involvement in community. 56
In this way, positive interdependence and the development of social skills
are promoted, as teamwork becomes fundamental to reach the final goal.
Each component, through its own subjectivity, must make its contribution,
thus implementing a process of empowerment and self-awareness.
• THE CLOWN
There is a character in the world of theatrical representations who, more
than any other, brings together "improvisation" and "being oppressed".
They can overcome all barriers by paradoxically dropping their masks,
turning them into a mirror in relation with the other.
The Clown!
With the Clown, weaknesses become strengths and mistakes starting
points. What is commonly put on the side-lines, in this increasingly fast and
perfectionist society, turns into poetry. The Clown is a different point of
view that allows us to open ourselves to new ways of thinking and living.
The Clown lives in the relationship with the other, where the other is
anything, not just human, that surrounds him. And so, he transforms
himself and reality to learn to know it, just like a child does in the first
years of life.
• THE PEDAGOGY OF THE CLOWN
The work on the Clown is the study of the human soul, the return to the
essence. It is therefore fascinating and simultaneously impossible. The art
of shining is not taught by observing the sun, you simply look at it, just as
you can admire the human soul. What can rather be done is to remove the
haze, the clouds, that prevent us from seeing the brightest star.
The Clown represents the barest and most essential part of each of us. It
belongs to us from birth, when we get acquainted with the world around
us by touching it, smelling it, imitating it. This way, we learn to talk, to
walk, to eat, to lead our lives. Until growing superstructures, cultural
heritage, and professional roles take us away from this magical world.
The pedagogy of the Clown is based on fundamental principles relying on a
56

D'Angelo and Di Rago, 2009,

Page | 79

holistic approach to the relationship: Mind, Body, Heart and Spirit must
align in the encounter with the other. In other words, for the encounter
with the other, we have to learn to listen and let Holos, all that belongs to
us and represents us, communicate. This way, communication rises to a
significantly higher level.
The principles underlying the clown relationship are:
▪ Accept everything, do not reject anything: being welcoming does
not mean that everything we encounter should please us. Our task
is to trust people, to listen, to pay attention to them, which takes
courage. We were conceived innately curious and welcoming.
▪ Bring all of yourself in the encounter with the other: your every
emotion, whether joy, fear, anger, happiness, your every pain and
your every love, your strength and your fragility, the whole of your
presence.
▪ Don't wait: When we wait, we are full of expectations, we lose
sight of what the present has to offer us. Stay in the here and now.
▪ Find peace in the midst of activity: Find in the encounter that
space inside you where you let your anxiety rest. Learn to listen and
observe before acting.
▪ Cultivate a mind that does not know knowing is more intimate. Let
go of preconceived ideas, always listen and observe with new eyes,
free from predetermined objectives, expectations or limitations.
To overcome language barriers the Clown uses body language and
pantomime. To overcome relational difficulties, they use comedy and
poetry. To "touch" the other, they use their eyes and their soul.
Then in your presentation, you can tell and read the story of the Clown
Miloud Oukili and Parada, to be found in the Best Practices part of the
handbook.
To conclude the presentation:
• Poetry "The Creation" by Emmanuel Lavallée (master clown)
"One day a man was born.
Born of a stone, it had its aridity, hidden in thought.
Born from a tree, it had the roots, the fear of moving;
Born of a deer he had the nervousness, but also his beauty
when he stood up straight to look at the immensity of life.
Born of the moon he had the mutability, but also the light in his eyes,
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who always dreamed of better worlds.
So this being ... born of everyone ... nobody felt
and began to cry under a palm tree.
Then his tears will designate a river, where all the animals watered,
where the moon was aimed.
He realized that he was a meeting point between different beings.
So he put a feather on his head ...
some red ferruginous earth on his cheeks and said:
"Since I'm nobody, I'll be a clown!"
and it was the first step towards knowledge. "
Emmanuel Lavallée

• Generally, most people know what a clown is. If it does not seem to
be the case, do not hesitate to explain and give examples. There are
many ways to be a clown or to perceive clowns, each in their own
way and all are legitimate. It is even more interesting to take into
account different views and conceptions.

• For an easier start into the improvisation activity, the facilitator can
give participants an imaginary situation or location; however, it has
to stay completely open, so that learners can be completely free
with their creativity and their imagination.
SUGGESTIONS
FOR THE
FACILITATOR

• The short activity relies on experiential learning method, based on
theatrical exercises and body language. It requires wearing
comfortable clothes and the possibility of walking without shoes.

• It is important to have enough space to move around in the space
(at least 50m2 per 25 participants). Moreover, the performing space
must be protected from prying eyes and external looks.

• It is necessary to have the possibility to play music and videos.
• For a good pedagogic approach, it is important to limit the class to a
maximum of 30 participants (an even number works better).

ANNEX

In-Di’s handbook good practices: The Intercultural Clown - Good practice
The history of the Clown Miloud Oukili and Parada, 1992.
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Practical activities instructions
Relaxating and meditation
https://www.health.harvard.edu/mind-and-mood/six-relaxationtechniques-to-reduce-stress
Working on our body and energy;
• Choreography imitation:
https://www.sessionlab.com/library/energiser
• Relaxing and meditating:
https://www.sessionlab.com/library/energiser
• Spatial awareness; https://www.playmeo.com/activities/icebreakers-get-to-know-you-games/mapping/
Mirroring
• Moving around the space: https://sdea.org.sg/mirror-exerciseclassic-drama-warm-up-activity/
• Mirroring in pairs: https://www.dramanotebook.com/dramagames/mirror/
• Mirroring in circle: https://www.childdrama.com/mirror.html
Confidence
• Confidence through the space;
https://www.schools.norfolk.gov.uk/download/ncc097697
• Colombian hypnosis;
https://www.schools.norfolk.gov.uk/download/ncc097697
• Confidence in pairs:
http://tophiladelphia.blogspot.com/2011/11/colombianhypnosis-indian-hypnosis.html
Improvisation https://www.dramatoolkit.co.uk/dramagames/category/improvisation
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Conclusion:
As we are approaching the end of the toolkit, we will finish with a few words on the very
topic of the In-Di project: a holistic approach to drama, storytelling and video-making in
order to foster intercultural dialogue, in the frame of lifelong learning and non-formal
education.
You never stop learning, which is especially relevant in a rapidly changing world. Moreover,
we are not all the same, which also applies to our manner of learning. Formal education is
essential, but it can sometimes take the form of a mould, in which not everybody can fit. It is
therefore essential to provide opportunities for non-formal learning, alongside formal
education. Holistic education refers to the will to answer some of today’s educational
needs, involving intellectual, emotional, social, physical, artistic and creative development,
to improve learners’ knowledge and wellbeing57. Furthermore, knowing how to foster and
how to take part in intercultural dialogue has become indispensable, because we live in a
globalised era, where interactions between people from different parts of the world happen
frequently. Intercultural dialogue is crucial for equality for all and the dignity of each.
Numerous cultures around the world enjoy rich traditions of storytelling, which date back to
ancient times. Oral traditions and storytelling were, and still are, powerful means for
transmitting values, culture, and knowledge. Theatre plays, and drama as a wider category,
are lively visual representations of stories that were written, told, or imagined on the spot;
in addition, working as part of a team and actively paying attention to and being considerate
of others are of the utmost importance. As for video making, it involves planning, recording
and editing visual accounts of stories, in the broadest sense, as its process necessarily
involves writing a script.
What these disciplines have in common, among other things, is that they are perfect means
for transmitting knowledge, emotions, culture, and values. It is thus very sensible to pair
these creative practices with educational goals.
The use of creative outlets in non-formal educative activities is not exclusive to In-Di, other
projects and organisations have adopted this approach as well, for instance to help young
refugees with their well-being, social inclusion and language-learning.58 As demonstrated by
the story of Miloud Oukili, non-formal learning activities involving creative means of
expression have the potential to change lives for the better.

57
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